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English Teaching Practices at Local Primary Schools: Teachers’

Problems and Solutions
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Abstract

This research aimed to find out what problems English
teachers had in teaching English as local content at primary
school and how these problems were addressed. The research
employed a case study design grounded in qualitative methods.
The participants were four English teachers at two different
public primary schools in the subdistrict of Prabumulih Tinur.
Research data were collected through questionnaires,
interviews, and observations. In analyzing the collected data,
percentage analysis was used for questionnaires and thematic
analysis for interviews and observations. The questionnaire’s
results revealed a number of noteworthy findings, such as the
lack of technological knowledge among some teachers and the
students' perception of elementary school textbooks as
excessively difficult and boring. Interviews and observation
also uncovered other difficulties, including work load, time
constraints, classroom management, technology use, teaching
administration, and the complexity of the topic. These results
suggest that in order for EFL teachers to successfully teach
English in public elementary schools, they must have
techniques to deal with every issue that arises. To help
instructors teach as effectively as possible, the government
must strike a balance between the amount of time allotted for
studying English at SDN/MIN and the subject matter that

needs to be covered.
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Introduction

In Indonesia, English is treated like a subject in school, not a language for everyday use.
Sulistyo (2015) showed that English is learned formally, not through speaking. Crystal (2012)
confirmed that Indonesia is among the countries that officially consider English a foreign
language, but valuable for global connections. In Indonesian elementary schools, English was
once part of the local content curriculum. As outlined in the Minister of Education and Culture
Decree No. 060/U/1993, English instruction was needed to be incorporated into local socio-
cultural elements of Indonesian society. The inclusion of English depended on each school
policy to develop its own curriculum and provide necessary resources. However, in 2013, the
government introduced a new curriculum called the 2013 curriculum that excluded English
from primary school education. This policy was made clear in the Regulation of the Minister
of Education and Culture No. 67 of 2013, which details the primary school curriculum where
English is not mentioned as a subject on pages 9-10.

Despite English not being part of the 2013 curriculum, some public primary schools,
such as SDN 50 and MIN 1 in East Prabumulih, continue to offer it as a local content subject.
Brief information from the MIN 1 Prabumulih curriculum’s representative indicates that
English is still taught as a local content although the 2013 curriculum has no longer included
it. Information from the principal of SDN 50 Prabumulih reveals that English has been taught
again since 2020. It has been applied as a local content from grade 1 to 6 with only two English
teachers.

That English is still taught as a local content with no support from the curriculum will
surely create challenges and problems for English teachers. Teaching English needs a syllabus
even though it is a local content. Therefore, English teachers may face a range of challenges,
including the lack of a defined syllabus and difficulties in using learning tools (Kiely, 2014).
Role of schools is important to help solving the issues. Schools can effectively assist and
support teachers in teaching English if they have the necessary resources, including media
resources, textbooks, technology, and qualified teachers (Cahyati & Madya, 2019).

Some preliminary studies have explored these issues. A study conducted by Kaltsum
and Habibiy (2020) looks at the resources elementary English teachers use to teach the
language as well as their attempts to put government regulations on English as a local content
curriculum into practice. The results demonstrated that teachers were not concerned about
implementing policies and had not included local content in their lesson plans, media, syllabi,
or learning resources. Another study done by Saban and Kasim (2021) identified that English
teachers face difficulties in preparing lesson plans under the 2013 curriculum. Kamal and Listia
(2013) highlighted problems such as limited teaching materials and methods. Therefore, of all
the studies above, none of them focused on how English was delivered as local content in
elementary schools. Based on the background above, the objectives of this study were to find
out what problems English teachers had in teaching English as a local content and how
English teachers solved problems in teaching English as a local content.
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Literature Review

Teaching English in Indonesia involves distinct challenges and opportunities. Although
English is classified as a foreign language, it is seen as essential for international
communication and economic growth. Marcellino (2015) notes that the Indonesian education
system typically emphasizes formal, structured instruction over practical language application,
often leading to students having limited speaking proficiency.

Teaching English in elementary school involves working with younger students. They are
6—12 years old and will arrive with varying degrees of English proficiency (Cahyati & Madya,
2019). According to Singleton and Ryan (2004), there are several advantages to teaching
English in elementary schools, such as giving students more opportunities to learn about
different cultures and fostering tolerance towards those who are different, making the best use
of their time to learn critical language and allow them to use language texts as learning
resources. It could be argued that because children have more favorable characteristics than
adults, they have a greater opportunity than adults to learn a language. In line with Singleton
and Ryan (2004), Widagsa and Khusnia (2023) emphasize that elementary schools are better
places to introduce English than junior high schools. Thus, teaching foreign languages from
an early age will accelerate the development of cognitive abilities.

Since 1994, Indonesian primary schools have taught English. This idea was incorporated
into the curriculum in 1994 when English was designated as a local subject. Students had to
learn local content, which is defined as an educational program whose content and distribution
mediums are relevant to the social, cultural, and natural contexts of the region. Article 39
paragraphs (2) and (3) of Law Number 2 of 1989 concerning the National Education System
and Article 14 paragraph (2) of Government Regulation Number 28 of 1989, which pertains
to English including nine years of basic education, both specify the elements of the basic
education curriculum. English was introduced to students eatly by the Indonesian government
in 1994 through the Basic Education Curriculum, which started in grade IV of elementary
school (at the age of 10). In 2004, the Competency Based Curriculum (KBK) was implemented
to replace the 1994 Curriculum. Kasmaini (2009) notes that the English language subjects in
the 2004 curriculum or KBK were the same as the previous curriculum, namely local content
subjects taught in class IV with a frequency of once a week with total time 2 x 45 minutes.
After that, in 20006, the Education Unit Level Curriculum (KTSP) was developed according to
the educational level of each unit, with the school being primarily responsible while still
adhering to national guidelines. The National Education Standards Agency (BSNP), an
independent organization, prepared the guidelines for developing curriculum (Sholeh &
Anam, 2020). It is stated that English is a means of communicating verbally and in writing. In
2014, English was seen as an extracurricular activity after the 2013 curriculum revisions were
put into practice based on recommendations from teachers (Azmy, 2020). Kaltsum (2010)
states in her research that the Minister of Education and Culture Regulation no. 67 of 2013
concerning the elementary school curriculum, pages 9 — 10, does not mention the existence of
English as a subject in elementary schools. With the reading of Minister of Education and
Culture Regulation Number 67 of 2013 concerning the Elementary School Curriculum,
various questions arise regarding the implementation of English language subjects in
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elementary schools, whether they are included as local content (such as regional languages) or
extracurricular.

Teaching English in elementary schools is not easy because the way of teaching children
is different from the way of teaching adults. In the context of English language teaching (ELT),
teaching challenges are of primary concern due to their far-reaching impact on the ELT
process and their broad nature in certain areas (Noor et al., 2023). Difficulties associated with
teaching English in the classroom affect the teacher and external factors can influence the
teacher's development in teaching in the classroom. The problems that occur can be divided
into two factors, namely internal factors and external factors. Internal factors refer to
pedagogy, motivation, and identity while external factors include textbooks, learning
resources, English teacher level, and class size (Cahyati & Madya, 2019). According to Utomo
et al. (2020), elementary school English teachers face seven problems when teaching the
language, namely: lack of educational resources, teaching design, class management, ICT
proficiency, educational management, course outline, and lesson plan (RPP).

Methodology
Research design, site, and participants

The research employed a case study design that was grounded in qualitative research.
This usage should be understood as a similarity in methodology rather than strict constraints
for defining something. There is no obligation for the investigator to only employ qualitative
methods when conducting an in-depth investigation of a single case (Gerring, 2007). Yin
(2018) defines case studies as a pragmatic research method that investigates phenomena in
their authentic environments. Case studies aim to uncover the underlying reasons behind
guiding concepts through thorough evaluations of specific individuals, groups, or events.
Hence, this study employed qualitative research and a case study design to investigate the
challenges faced by English teachers when teaching English as local content in elementary
schools. The study was conducted out at two schools, namely SDN 50 Prabumulih and MIN
1 Prabumulih, situated in the East Prabumulih District. The reason for selecting this setting is
because both schools incorporate English as a subject in their curriculum, following the 2013
guidelines for grades 3, 5, and 6. However, this particular school also follows an independent
curriculum for grades 1, 2, and 4. The study involved four English teachers from SDN 50
Prabumulih and MIN 1 Prabumulih. The study involved a total of four participants,
specifically two English instructors from SDN 50 Prabumulih and two English teachers from
MIN 1 Prabumulih. Initially, four teachers completed the questionnaire, however, towards the
end, only three teachers consented to being interviewed and observed, citing personal reasons.

Data collection, analysis, and trustworthiness

The data were collected through a questionnaire, interview, and observation The
questionnaire was adapted from Tabassum et al. (2022). A percentage will be used to analyze
the questionnaires. There are ten questions using a questionnaire (arranged into 5 Likert Scale:
strongly agree, agree, cannot decide, disagree, strongly disagree). Thematic Analysis (T'A) was
employed to examine the interview and observation data. TA is a method for systematically
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identifying, organizing, and interpreting patterns of meaning (themes) across data sets. This
approach enabled researchers to discern and understand shared meanings and experiences.
The analysis followed six phases: (1) familiarizing with the data, (2) generating initial codes, (3)
searching for themes, (4) reviewing potential themes, (5) defining and naming themes, and (6)
producing the report (Braun & Clarke, 2021).

To ensure the trustworthiness of the research instruments—questionnaire, interview,
and observation—several strategies were employed. A key component was triangulation,
which uses multiple data sources to enhance the accuracy and validity of findings, thereby
strengthening the credibility of the research (Creswell & Creswell, 2018). Member checking,
where participants review and confirm the accuracy of the data and interpretations, further
ensured validity (Birt et al., 2016). Additionally, persistent observation and prolonged
engagement in the field contributed to the depth and authenticity of the collected data (Nowell
et al., 2017). By integrating these methods, the study provided a comprehensive and reliable
assessment of the research questions.

Findings

Three instruments were used to address the research questions. Questionnaires and
interviews provided answers to research question 1: what problems do English Teachers have
in teaching English as a Local Content? whereas research question 2: how do English teachers
solve problems in teaching English as a Local Content was addressed through interviews and
observations.

The result of the questionnaire

The findings from the questionnaire show the problems of teaching English in public
schools. It was distributed to four teachers who taught English at two public schools in
Prabumulih.

Figure 1. Questionnaire on English teaching problems

Pedagogical Approach
Effectiveness of Teaching Methods _
Use of Lesson Plans
Refresher Course Arrangement
Support for Montessori Method _
Training in English Teaching

Technology Familiarity

Teacher Qualification

. . Responses
Textbook is Boring mmm Strongly Disagree
mmm Disagree
. . Undecided
Difficulty of English Textbooks m— Agree
mmm Strongly Agree
o 20 40 60 80 100

Percentage
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Finding from the first item of the questionnaire showed that 75% of the teachers (50%
agreed and 25% strongly agreed) agreed that the content of the textbook used was difficult for
the students to understand. The second item of the questionnaire showed that 75% of the
teachers (50% agreed and 25% strongly agreed) shared the same opinion that the textbook
used was boring. The third item of the questionnaire revealed that all primary teachers (75%
strongly agreed and 25% agreed) were qualified in the English language. The fourth item of
the questionnaire revealed that half of the respondents (50%) were primary school English
teachers not familiar with contemporary technology used in class, and half of the respondents
(50%) understood contemporary technology used in class. The fifth item of the questionnaire
revealed that all the teachers (75% agreed and 25% strongly agreed) that they had been trained
in English teaching. The sixth of the questionnaire showed that 75% of English teachers
support that the Montessori method was taught correctly for elementary school teachers and
25% could not make a decision. The seventh item of the questionnaire pointed that all the
primary teachers (75% agreed and 25% strongly agreed) about arrangement of regular
refresher course for primary EL'T. The eighth item of the questionnaire showed that all the
primary school teachers (50% agreed and 50% strongly agreed) with the statements made by
learning plans are well prepared and used by elementary ELT teachers. The ninth item of the
questionnaire can be interpreted as supporting the statement that current teachings or the
methods they used when teaching in class were effective. This figure also showed that the
majority of respondents very clearly support this statement, where (75%) strongly agreed and
(25%) could not decide. The last item of the questionnaire pointed out the results of a very
large tower of respondents who thought that the pedagogical approach was adopted in the
two schools. Based on the data shown, majority of the English teachers agreed (with 75%
leaning towards strongly agreed) that the pedagogical approach was the right approach to
adopt in English teaching classrooms.

The result of the interviews

The interview sessions were conducted at each school, and the researcher recorded them
via cellphone. Interviews were conducted with English teachers to answer two research
questions and continued with classroom observations which were carried out over 3 meetings.
The researcher found five problems experienced by English teachers, namely the level of
material difficulty, classroom management, use of technology, job load, and limited time
allocation, which were explained below.

The level of difficulty of the textbook materials, the first problem was the level of
difficulty of the textbook material. Book material that was too difficult for students to
understand; thus, it got students not interested in learning. As indicated in the following
interview excerpts.

"...it's like they don't know the meaning, their pronunciation and vocabulary are very
minimal." (Teacher A (SR).

This was also mentioned by teacher B (BN), as indicated in the following interview excerpts.
"... firstly the meaning of English, secondly the way of pronunciation, lack of knowledge
of English vocabulary." (Teacher B (BN)
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Class management, the second problem was class management. Teachers' experience
when teaching English in primary schools was managing the class, where the teacher had to
control students who were passive from becoming active, and the teacher had to create
conditions for the class to remain. As indicated in the following interview excerpts.

"...sometimes there is one class where almost all the students are active in learning."
(Teacher A (SR).“... often the conditions in the class when I teach are noisy.” ...”
(Teacher B (BN) added more according to another teacher, ... they learn more while
playing, they cannot yet be given orders..

The use of technology, the third problem was the use of technology. Technology is one
of the supports for teaching. However, after conducting interviews with three English teachers
in two schools. It turned out that technology was limited in its facilities and use and the ability
to use technology was still lacking.

"...for the technology itself, there's only one for information at school so I rarely use it."
(Teacher A (SR). "...for English lessons itself, I have never used a projector to teach
English, but for other media/technology such as speakers." (Teacher A (SR) & Teacher
C (SE).

“... never at all, because I don't understand how to use it.” (Teacher B (BN)

Work load, fourth, workload has increased due to teaching administration such as a
syllabus that is not in the 2013 curriculum so teachers have to look for resources to adopt or
create their own.

"...it's true that we don't have a syllabus from the government.” (Teacher A (SR)

The role of teachers is not only to teach in one class but also some teach English from
the class. 1 to 6 classes, and for the classes themselves there are sometimes four local
classes (classes). ““...it adds to the teachet's work because in English there is no ready-
to-use syllabus. So, a little wasting time." (Teacher A (SR).

Time constraints, last is time constrains. The time allocated for English lessons in
SD/MIN was 1 hour/week, so teachers must try as much as possible to complete the material
on time in 1 semestet.

“...English is only taught once in 2 hours. Because I think 2 hours for 1 week is not
effective for a lot of material." (Teacher A (SR)

So, the teachers explained that to finish the material on time in 1 semester, they followed the
RPP where it was explained how many days each material that would be taught would take so
that the material would be finished on time. In the classroom, the teacher will complete one
material per meeting so that the material is completed on time according to the RPP. Based
on the findings presented above, problems in teaching English in elementary schools emerged
in many aspects. Therefore, teachers took the problems into account by finding solutions that
better the quality of English language teaching in elementary schools could be achieved.
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Teaching method, the first solution is teaching methods that can make students enjoy
learning English, such as roleplay, and memorized vocabulary.

"...I sometimes apply roleplay too, but not always..." (Teacher A (SR)
"... I give you memorized vocabulary. After school, I will ask you about the vocabulary
learned in class face to face." (Teacher C (SF).

Teacher-build interaction, the second solution is teacher-built interaction with students
by voicing “yel-yel” such as when teachers shout “hello” and students answer “hi”.

"...I usually ask questions to divert students' attention from the questions. I can attract
their interest and interest in liking English, at least so that they enjoy English first."
(Teacher A (SR)."...because at the beginning of the meeting we made an agreement that
in Ms. Santri's class we were not allowed to do this or that, so that if anyone violated it,
they would be punished." (Teacher C (SF).

Alternative methods use, the third solution is to use alternative methods. The teachers
involved in this study vary significantly in age, with both younger and senior teachers. As
previously mentioned, the age factor made it challenging for senior teachers to use technology,
leading them to avoid it in their English teaching. To compensate for this, they employ other
methods such as lectures and discussions. Similatly, the two younger teachers also rarely use
technology due to insufficient teaching media, opting instead for methods such as role-playing
to keep students engaged and prevent boredom.

‘... In some classes, there are in focus/projectors. As for English lessons themselves, I
have never used a projector to teach English.*

Free time use, the fourth solution is the use of free time because there is no fixed
syllabus in the 2013 curriculum.

“...usually retype or adopt from the books we use because they are usually teachers'
books." (Teacher A (SR)."... usually, I look at the syllabus in the book that is used, maybe
I adopted it instead of making it myself." (Teacher B (BN). “...I use the old syllabus at
this school, because I'm a new teacher here so I continue the syllabus for the previous
English teacher ” (Teacher C (SF).

The teachers also use their free time to rest when changing classes, sometimes they use their
free time to make teaching administration such as the syllabus. As stated in the following

interview excerpt.

“...I use my free time before teaching the class and I will use that time attentively...”
(Teacher A (SR).
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Maximize the materials, the last solution is to maximize the material according to the
Lesson Plan. Allocation of little teaching time is a problem faced by English teachers because
English is only local content. They must either maximize their time or explain the material
succinctly, focusing on key points to avoid spending excessive time on a single topic.

"...I explain the material in as much detail as possible during the meeting ...”” (Teacher A
(SR)."...we already have a RPP, so in the RPP it has been explained in 1 meeting how
much material needs to be discussed, so we follow it in the RPP." (Teacher C (SF)).

The result of observations

Based on three separate observations made in the classroom. The first challenge teachers
had while teaching textbook material was getting pupils interested in what they were teaching.
Then, while teachers were trying to keep the class under control, they noticed that the students
were making a lot of noise. For example, they witnessed male students wandering around the
classroom and female students sharing stories with their friends. Next, projectors, computers,
and speakers were never used in the classroom by the teachers. Finally, the teachers had very
limited teaching time, meeting the learning objectives in a condensed period of time.

Discussion

This section discusses the research findings, addressing two research questions. The
focus is on the role of English as a local content subject in primary schools. The first question
explored the challenges faced by English teachers in these schools, while the second question
examined how these teachers addressed and resolved the challenges. Based on the first
research question, What challenges do English teachers face when teaching English as a local
content subject? A questionnaire and interviews were used in this study. The questionnaire
results indicated that primary school children found the textbooks challenging and dull.
Limited infrastructure and technologically illiterate teachers contributed to insufficient
technology use in schools. These findings are consistent with Panczai and Channa (2017), who
reported that English teachers face challenges like a lack of teaching resources and training in
modern teaching aids. The main difficulties for English teachers included the difficulty level
of materials, classroom management, technology usage, teaching administration, workload,
and limited time allocation. Teachers identified factors such as insufficient vocabulary and
pronunciation challenges due to English being a foreign language. Utomo et al. (2020)
highlighted the difficulty teachers faced in creating engaging content due to the extensive
academic demands. Wahyuningsih and Afandi (2020) noted that students struggled with
vocabulary and pronunciation. Teachers also faced challenges in managing classtoom
dynamics, particularly with overly energetic or passive students. The findings align with
Vibulphol's (2016) research, which found that a lack of student motivation often leads to
passive and unmotivated behavior, suggesting that teachers need to implement various
motivational strategies.

Teachers were limited in their use of technology due to a shortage of equipment like
projectors, laptops, and speakers. Inadequate technical resources in public primary schools
meant that available facilities had to be shared among teachers, resulting in infrequent use of
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technology in English lessons. Older teachers often avoided using technology due to
unfamiliarity. Febiana (2018) identified the lack of infrastructure, such as LCD projectors and
sound systems, as a major obstacle. Gull et al. (2020) highlighted the challenge of insufficient
guidance on integrating ICT in classrooms, compounded by teachers' lack of proficiency.

English teachers also struggled with the absence of a defined syllabus in the 2013
curriculum, often having to create their own materials. Kaltsum and Habibiy (2020) noted that
the lack of a standardized syllabus forced teachers to develop their own teaching materials.
Additionally, teachers faced heavy workloads. One English teacher had to prepare materials
for grades 2 to 6, covering four classes, while also handling extra tasks assigned by education
boards and principals (Utomo et al., 2020). Time constraints were another issue, with teachers
struggling to cover extensive English content in just one hour per week, as noted by Abrar
(2010).

Observation data revealed common issues in the learning process, classroom
management, and assessment. Students often struggled with comprehension, requiring extra
effort from teachers. Overcrowded and noisy classrooms further hindered effective teaching,
Teachers relied solely on textbooks and the lecture method without using technology. A very
large number of teachers have used or implemented this technology. But, the bad thing is, the
majority of teachers still teach in the traditional way. These challenges impacted student
behavior and engagement, particularly among male students who were more dominant in the
classroom.

The second question is how do English teachers address the challenges of teaching
English as a local content subject? Interviews and observations were used in this study. The
interviews revealed several strategies that teachers employ to address challenges in teaching
English as a local content subject in primary schools. First, to attract students' attention, the
teachers explained material in two languages and provided memorization instructions. Widodo
and Dewi (2018) support the use of daily vocabulary lists to aid students with limited
understanding. Second, the teachers used provoking questions, rules, punishments, and chants
to manage the classroom and engage students. Widodo and Dewi (2018) also suggest using
rewards and punishments, like "punishment necklaces," to maintain discipline. Harmer (2010)
emphasizes the importance of interactive and sensory learning experiences. Third, technology
use was minimal due to inadequate resources and a lack of technical skills. Instead, teachers
opted for effective non-technological methods, and younger teachers sometimes used personal
speakers for listening lessons. Pratama et al. (2024) found that incorporating games made
English lessons more engaging.

Fourth, due to the absence of a specific English syllabus, teachers created their own from
available books. Rahmanda and Marhama (2022) noted that each school's syllabus varied based
on different sources. Fifth, teachers with heavy workloads used free periods to prepare
materials. Sixth, to manage limited time, they followed detailed lesson plans and explained the
material thoroughly. Damayanti (2017) highlights the challenges of limited class time, large
class sizes, and low student motivation, which teachers tried to address by conveying
information as comprehensively as possible. Observations classified data based on the learning
process, classroom management, and assessment. Teachers used questioning strategies to gain
students' attention, as noted by Sujariati et al. (2016). They trained students in spelling and
pronunciation through memorization, aligning with Bakri (2022). Reprimands were used to
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maintain order, consistent with findings by Alber and Heward (2000) and Hester et al. (2009).
Teachers often applied ice breakers in English classes such as games, songs, body movements,
jokes, and shouts which were important in teaching and learning English, because they have
many benefits such as attracting students' attention and concentration, giving students energy
to lighten the mood, and help students to understand more about the learning topic (Dhuhria,
2020). Lastly, teachers often used a mix of the mother tongue and Indonesian with English,
which Khati (2011) and Nilsson (2013) found to be effective in enhancing comprehension and
behavior management.

Conclusion and Recommendations

This research has detailed the challenges faced by English teachers at SDN 50
Prabumulih and MIN 1 Prabumulih. The study identified several issues encountered by
primary school English teachers still using the 2013 curriculum and examined their solutions.
Key findings from the questionnaires highlighted that the textbooks used are too difficult and
unengaging for students, technology use is inadequate, and some teachers lack technological
literacy. Additionally, interviews and observations revealed further challenges, including the
difficulty of the material, classroom management, technology usage, teaching administration,
job load, and limited time allocation. Solutions to these problems include adopting more
engaging teaching methods, enhancing teacher-student interaction, using alternative methods,
optimizing free time, and maximizing the material.

This research implies that EFL teachers need effective strategies to overcome the
challenges of teaching English in public elementary schools. Meanwhile, the government must
ensure a balanced allocation of time for learning English and the material to be studied,
facilitating easier and more optimal teaching. Future researchers should explore additional
factors contributing to the challenges of teaching English in SDN/MIN to expand the scope
of research.

The study only included four EFL teachers from East Prabumulih, South Sumatra, who
were employed at two different schools. In order to accurately reflect the EFL teaching
methods used in South Sumatra and even throughout Indonesia, the research sample is too
small. It is not possible to generalize the study's findings on the issues with EFL instruction
in South Sumatra's elementary schools to all of Indonesia. For the purpose of illustrating the
issues with EFL instruction in South Sumatra and even throughout Indonesia, further research
on EFL teaching practices involving more EFL teachers and larger geographic areas is
desperately needed.

Declaration of Conflicting Interests

The authors declared no potential conflicts of interest.

References

Abrar, M. (2016, October). Teaching English problems: An analysis of EFL primary school
teachers in Kuala Tungkal. In The 16#h Indonesian Scholars International Convention (pp. 94-
101).

| E-ISSN: 2580-5711 | https:/ /online-journal.unja.ac.id/index.php/itje/index| 217



IRJE |Indonesian Research Journal in Education |
| Vol. 8| No. 1|June|Year 2024 |

Alber, S. R., & Hewad, W. L. (2000). Teaching students to recruit positive attention: A review
and recommendations. Journal of Behavioral Edncation, 10, 177-205.

Azmy, K. (2020). Examining the issue of abolishing English tuition in primary school in
Indonesia. Langnage Research Society, 1(1), 47-
57. https://doi.org/10.33021 /1rs.v1i1.1039

Bakri, A. F. (2022). Students’ self- Strategies in memorizing English vocabulary. NUSRA:
Jurnal Penelitian dan Linu Pendidikan, 3(2), 191-
199. https://doi.org/10.55681 /nustra.v3i2.432

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member checking: A tool to
enhance trustworthiness or merely a nod to validation? Qualitative Health Research,
26(13), 1802-1811.

Braun, V., & Clarke, V. (2021). Thematic Analysis: A practical guide. SAGE.

Cahyati, P., & Madya, S. (2019). Teaching English in primary schools: Benefits and challenges.
Proceedings of the 3rd International Conference on Current Issues in Education (ICCIE 2018), 395-
400. Atlantic Press. https://doi.org/10.2991 /iccie-18.2019.68

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and miixced methods
approaches. Sage Publications.

Crystal, D. (2012). English as a global language. Cambridge University Press

Damayanti, 1. L. (2017). From storytelling to story writing: The implementation of reading to
learn (R2I) pedagogy to teach English as a foreign language in Indonesia. Indonesian
Journal of Applied 1 inguistics, 6(2), 232. https:/ /doi.org/10.17509/ijal.v6i2.4870

Depdikbud, 1993, Kurikulum Pendidikan Dasar: Landasan, Progam dan Pengenbangan. Depdikbud.

Dhuria, A. R. (2020). Exploring Ice Breaker Usage In (Undergraduate’s thesis, State Islamic
University of Ar-Raniry).

Febiana, Ellen Fitri. (2018). The Difficulties of Teaching English in 1V ocational High Schools: Final
Project. English Department, Languages and Arts Faculty, Universitas Negeri Semarang

Gerring, J. (2007). Case Study Research: Principles and practices. Cambridge University Press.

Gull, C., Goldstein, S. L., & Rosengarten, T. (2020). Seven loose parts myths busted: Moving
toward enhanced creativity. Exchange, 34-38.

Harmer, J. (2010). How to Teach English. Longman.

Hester, P. P., Hendrickson, Jo. P., Gable. R. A. (2009). Forty years later —the value of praise,
ignoring, and rules for preschoolers at risk for behavior disorders. Education and
Treatment of Children. 32(4), 513-535.

Kaltsum, H. U. (2016). Bahasa Inggris dalam kurikulum 2013 di sekolah dasar. The 3rd
University Research Colloguinm 2016, 278-283. ISSN 2407-9189

Kaltsum, H. U., & Habiby, W. N. (2020). The implementation of local content curriculum of
English for elementary school in Surakarta, Indonesia. Proceedings of the 1st Borobudur
International ~ Symposinm on  Humanities, Economics and Social ~Sciences (BIS-HESS
2019). https://doi.org/10.2991 /assehr.k.200529.197

Kasmaini. (2009). Muatan Lokal dalam Perspektif KBK di SDN Kecamatan Muara
Bangkahulu Bengkulu. Jurnal Kependidikan Triadik, 12 (1), 25-32.

Kiely, R. (2014). English language teacher identity: A framework for teacher learning and
professional development. Language and identity: Discourse in the world, 207-228.

| E-ISSN: 2580-5711 | https:/ /online-journal.unja.ac.id/index.php/itje/index| 218


https://doi.org/10.33021/lrs.v1i1.1039
https://doi.org/10.55681/nusra.v3i2.432
https://doi.org/10.2991/iccie-18.2019.68
https://doi.org/10.17509/ijal.v6i2.4870
https://doi.org/10.2991/assehr.k.200529.197

IRJE |Indonesian Research Journal in Education |
| Vol. 8| No. 1|June|Year 2024 |

Khati, A. R. (2011). When and why of mother tongue use in English classrooms. Journal of
NELTA, 16(1-2), 42-51. https://doi.org/10.3126/nelta.v16i1-2.6128

Listia, A.H., & Kamal, S. (2013). Problems of English Teaching in Elementary School. Jurnal
Babasa, Sastra dan Pembelajarannya, 3(2), 244-250.

Marcellino, M. (2015). Teaching English in Indonesia: Challenges and opportunities.
Indonesian Journal of Applied Linguistics, 4(1), 46-60.

Maili, S. N., & Hestiningsih, W. (2017). Masalah-masalah pembelajaran Bahasa Inggris pada
Sekolah dasar. Media Penelitian Pendidikan: Jurnal Penelitian dalam Bidang Pendidikan dan
Pengajaran, 11(1), 54-62. https://doi.org/10.26877 /mpp.v11i1.2607.

Minister of Education and Culture Regulation Number 61 of 2014 concerning Education Unit
Level Curriculum in Primary Education and Secondary Education (Originally in Indonesia).

Minister of Education and Culture Regulation Number 67 of 2013 concerning #he Basic
Framework and Curriculum Structure of Primary Schools/ Madrasah 1btidaiyah (Otiginally in
Indonesia).

Nilsson, K. (2013) To Work or Not to Work in an Extended Working Life? Factors in Working and
Retirement Decision. Faculty of Medicine, Lund University.

Noor, Z., Harahap, A. K., & Dewi, U. (2023). The problem of teaching English in elementary
school-based on teacher involved: Exploring teachet's perspective. LILT Journal: A
Journal on Langnage and Langnage Teaching, 26(1), 379-
386. https://doi.org/10.24071 /1lt.v26i1.5708

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis: Striving
to meet the trustworthiness criteria. International Journal of Qualitative Methods, 16(1),
1609406917733847

Panezai, S. G., & Channa, L. A. (2017). Pakistani government primary school teachers and
the English textbooks of grades 1-5: A mixed methods teachers’-led evaluation. Cogent
Education, 4(1), 1269712. https://doi.org/10.1080/2331186x.2016.1269712

Pratama, I. R.N., Hafifah, G. N., Saiful, J. A.,, & Yunianti,S. (2024). Eliciting Gamers
Language Features in Online Games and Their Implication in English Material. Teaching
of English Langnage and Literature Journal, 12(1), 39-
57. https://doi.org/10.30651 /tell.v12i1.21794

Prayudi, N. R.D., Hakiki, A. K., Putra, N. R., Anzka, T. O., & Thsan, M. T. (2021). The use
of technology in English teaching & learning process. Jurnal Riset dan Inovasi
Pembelajaran, 1(2), 102-111. ISSN 2776-8872

Rahmanda, R., & Marhamah. (2022). The Implementation of teaching English language based
on 2013 Curriculum at private elementary schools of Bukit Raya District
Pekanbaru. Discovery Journal, 1(1), 30-38.

Saban, A. H., & Kasim, M. (2021). EFL Teachers’ Problem in Teaching English using 2013
Curriculum at SMP Kota Ternate. English Departmentof UMMU Journal, 1(1), 7-14.

Singleton, D. M., & Ryan, L. (2004). Language acquisition: The age factor. Multilingual Matters

Sujariati, S., Rahman, A. Q., & Mahmud, M. (2016). English teachet’s questioning strategies
in EFL classroom at SMAN 1 Bontomarannu. ELT Worldwide: Journal of English
Langnage Teaching, 3(1), 107. https://doi.org/10.26858/eltww.v3i1.1884

Sulistiyo, U. (2015). Improving English as a Foreign Language Teacher Education in Indonesia: The Case
of Jambi University [doctoral dissertation]. RMIT University

| E-ISSN: 2580-5711 | https:/ /online-journal.unja.ac.id/index.php/itje/index| 219


https://doi.org/10.3126/nelta.v16i1-2.6128
https://doi.org/10.26877/mpp.v11i1.2607
https://doi.org/10.24071/llt.v26i1.5708
https://doi.org/10.1080/2331186x.2016.1269712
https://doi.org/10.30651/tell.v12i1.21794
https://www.citefast.com/ISSN%202776-8872
https://doi.org/10.26858/eltww.v3i1.1884

IRJE |Indonesian Research Journal in Education |
| Vol. 8| No. 1|June|Year 2024 |

Sholeh, A., & Anam, M. (2020). English curriculum development of elementary school at
sdnu Banat banin lamongan. E-/ink Journal, 7(1),
30. https://doi.org/10.30736/¢j.v7i1.263

Tabassum, S., Zafar, N., & Saira. (2022). Challenges faced by English language teachers at
primary level in public sector schools: A case study. Propel Journal of Academic Research,
2(2), 120-141. https://doi.org/10.55464/ pjar.v2i2.46

Utomo, H. W., Kusakabe, T., Sultoni, A., & Setyowati, D. (2020). Challenges faced by English
teacher in teaching: Case study of junior high school in Banjarnegara Regency. JETL
(Journal of Education, Teaching and Learning), 5(1)
34. https://doi.org/10.26737 /jetl.v5i1.1689

Vibulpol, J. (2016). Students' Motivation and Learning and Teachers' Motivational Strategies
in English Classrooms in Thailand. English Langunage Teaching, 9(4), 64-75.

http://dx.doi.org/10.5539/elt.vIn4p64

Yin, R. K. (2018). Case Study Research and Applications: Design and Methods (6th ed.). Thousand
Oaks, CA: Sage.

Wahyuningsih, S., & Afandi, M. (2020). Investigating English speaking problems:
Implications for speaking curriculum development in Indonesia. Eurgpean Journal of
Educational Research, 9(3), 967-977. https:/ /doi.org/10.12973 /eu-jer.9.3.967

Widagsa, R., & Khusnia, A. N. (2023). Should English be a primary school compulsory
subject in Indonesia’s latest “Merdeka Belajar” curriculum? Journal of English Language
and Language Teaching, 7(1), 1-19. https:/ /jurnal.ustjogja.ac.id/index.php/JELLT/index

Widodo, A., & Dewi, S. R. (2019). Revealing problems on teaching English for young learners
at al — Azhar 55 Islamic primary school Yogyakarta and how to solve them. Jurmal
Vardika, 30(2), 21-29. https://doi.org/10.23917 /varidika.v30i2.7571.

Biographical Notes

SARI NURFADILAH is a student at Master of Language Education, Faculty of
Teacher Training and Education, Sriwijaya University, Palembang, Indonesia.
ERYANSYAH is working at English Education Study Program, Faculty of Teacher

Training and Education, Sriwijaya University, Palembang, Indonesia.
AMRULLAH is working at English Education Study Program, Faculty of Teacher

Training and Education, Sriwijaya University, Palembang, Indonesia.

| E-ISSN: 2580-5711 | https:/ /online-journal.unja.ac.id/index.php/itje/index| 220


https://doi.org/10.30736/ej.v7i1.263
https://doi.org/10.55464/pjar.v2i2.46
https://doi.org/10.26737/jetl.v5i1.1689
https://doi.org/10.12973/eu-jer.9.3.967
https://jurnal.ustjogja.ac.id/index.php/JELLT/index
https://doi.org/10.23917/varidika.v30i2.7571

