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Abstract

This qualitative case study aimed to investigate teachers’
challenges and strategies in teaching English as a foreign
language using a Plus curriculum, a self-designed curriculum
that combines the national curticulum and the Pesantren
(Islamic boarding school) curriculum. This study involved two
English teachers at a private Indonesian Madrasah Aliyah
(Islamic Senior High School) in Ogan Ilir Regency, South
Sumatra, Indonesia. Data were collected through in-depth
interviews and analyzed using thematic analysis. The research
revealed several internal and external challenges encountered
by the teachers when teaching English using this combined
curriculum. Internal challenges included three aspects:
teachers' abilities to utilize ICT in teaching, designing lesson
plans, and enhancing students' learning motivation. External
challenges included two aspects: managing limited time
allocation and dealing with inadequate learning facilities.
Despite these teaching challenges, the researchers identified
several strategies employed by the teachers to overcome the
challenges. These strategies include improving their practical
knowledge in using ICT, tailoring teaching materials and
methods with learning objectives, applying various
motivational strategies, providing extra time for informal
learning after school, and ensuring students’ access to
necessary learning facilities and resources.
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Introduction

The inclusion of English as a compulsory subject in the curriculum of Islamic schools
(madrasabs) signifies the acknowledgment of the significance of mastering the English language
for both internal and external objectives. This incorporation is intended to provide students
with the necessary language proficiency and communication skills essential for academic and
social endeavors. Internal goals pertain to utilizing English for educational purposes within
the classroom, such as numeracy, literacy, and written expression. Besides addressing internal
educational goals, the teaching of the English language also seeks to facilitate effective
communication and social interactions beyond the confines of the classroom. The practical
application of English for social interactions or communication outside the classroom is
considered an external objective (Cook, 2007). To realize these dual objectives, teachers play
a pivotal role in designing, executing, and evaluating the English language education program
(Hattie, 2012; Mundy et al., 2008).

In the field of teaching English as a foreign language, EFL educators frequently face
numerous challenges stemming from various factors (Ahmed & Qasem, 2019; Cummins,
2006; Hasanah & Utami, 2020; Irimiea, 2016). One obstacle that hinders teachers in achieving
learning objectives is related to the implementation of the curriculum in educational
institutions. When implementing a curriculum, teachers may face two distinct types of
challenges: internal and external. Internal barriers stem from the teachers themselves, while
external barriers are linked to factors such as students, learning facilities, educational
institutions, or the government. It is crucial to conduct research on the challenges faced by
English teachers in curriculum implementation. By identifying and addressing these
challenges, schools and relevant stakeholders can assist teachers in delivering high-quality
instruction and ensuring that all students can attain their learning objectives.

The EFL teachers at an Indonesian Madrasah Aliyah (Islamic Senior High School) in
Ogan llir regency, South Sumatra, Indonesia, also face several teaching challenges related to
curriculum implementation. This school is one of the private madrasabs that implement the
Plus curriculum, which is a combination of two types of curriculums: a national curriculum
and an additional curriculum or pesantren (Islamic boarding school) curriculum. The national
curriculum is mandatory and is designed for nationwide use with uniform content and
standards, while the additional curriculum is a locally designed typical curriculum based on the
needs of the Islamic educational institution (Hlyasin, 2010; Jauhari, 2001; Muhaimin, 2003). In
other words, madrasabs offer both formal and informal instruction and a learning atmosphere
that can promote individual development, including the mastery of foreign languages (Wekke
& Hamid, 2013). The national curriculum is used as a guideline to implement teaching and
learning activities at school, whereas the pesantren curriculum is used to support teaching and
learning in the dormitory (Alghamdi, 2017; Syarfuni et al., 2019).

The combination of the government's educational system and the pesantren fradition was
introduced by Gontor Darussalam Modern Islamic Boarding School. This school applied
integrated English instruction, which offers both formal and informal language environments
and requires students to communicate in English for their everyday interactions (Farkhan,
2005). Later, this curriculum became the blueprint for other Islamic schools to follow. The
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outcomes of this adaptation vary according to the curriculum's intended purpose. The content
of each subject is organized and tailored for different grade levels. Moreover, these subjects
are complemented by non-formal activities such as dormitory activities and extracurricular
pursuits. The non-formal activities are conducted in both English and Arabic, alternating every
two weeks. To ensure that students use formal language in their daily interactions, regulations
regarding formal language usage are also established. The purpose of using the Plus curriculum
in the English subject is to enhance students' English language skills and emphasize the
development of their critical mindset. It also focuses on enhancing listening and speaking skills
more than the national curriculum (Yusuf, 2014). When teaching English using the Plus
curriculum, teachers are required to adjust their teaching to fulfill the objectives of each
curriculum.

The utilization of the Plus curriculum necessitates teachers to combine the national
curriculum with an additional curriculum. This combination has given rise to various
challenges and strategies for teaching English at both the school and the dormitory. In relation
to this issue, several studies have reported the challenges that teachers face in implementing
the curriculum in various contexts. In a study by Mandukwini (2016) on challenges to
curriculum implementation in high schools, the main challenges faced by teachers included a
shortage of resources, insufficient training, and a high workload. Another study by Milon
(2016) on the difficulties of teaching English at rural primary schools in Bangladesh revealed
that most of the difficulties faced by teachers were due to a lack of proper teacher training,
the use of appropriate teaching methods and materials, limited contact hours, class size, and
inadequate pedagogical knowledge. However, some other studies have reported on teachers'
strategies to deal with the issues of curriculum implementation. A study conducted by Klein
and Klitzer (2006) highlighted the importance of using an intentional curriculum and
improving teachers' capacity through professional development and support were effective in
addressing the issue of curriculum implementation. Moreover, a study by Owhonda and
Amadioha (2018) in Nigeria emphasized that maximizing the use of technology and providing
sufficient supporting facilities for the learning process are effective solutions for curriculum
implementation problems.

Based on the descriptions provided, this current study explored English teachers'
perceptions towards the implementation of the Plus curriculum at a private Madrasah Aliyah
in Ogan Ilir Regency, South Sumatra, Indonesia. The results of our preliminary study indicated
that teachers faced some challenges in teaching English using the Plus curriculum. In this
school, the national curriculum is implemented according to standard regulations, with class
divisions for grades ten, eleven, and twelve. Lessons and school hours conclude at 2 p.m., and
students are provided with extra time to study after school at the dormitory, focusing on
English and Arabic language learning. The students are grouped based on their interests and
talents. According to the English teachers, it was challenging to implement the curriculum into
their teaching practices. Consequently, the researchers delved into the specific challenges faced
by English teachers, shedding light on both the internal and external obstacles they
encountered, as well as the teaching strategies they employed to overcome those challenges.
Therefore, the research questions of this study were: (1) What were the teachers’ challenges in
teaching English using the Plus curriculum? and (2) What were the teachers’ strategies in
addressing the challenges?
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Methodology
Research design and participants

Qualitative research utilizing a case study approach was employed to gain a
comprehensive understanding of the teachers’ challenges and strategies in teaching English
using the Plus curriculum. A case study is particularly advantageous in qualitative research as
it allows for a thorough exploration of a specific case by obtaining in-depth information about
a phenomenon, such as an activity, process, or group of people (Creswell, 2012). The
participants for this study were selected through purposeful sampling using a convenience case
strategy. Convenience sampling involves selecting readily available and cost-effective cases for
study (Dornyei, 2007). The selection criteria were based on participants having a minimum of
three years' experience teaching English in madrasah, implementing the Plus cutriculum in
their English teaching, and expressing willingness to take part in this research. Ultimately, two
English teachers were selected as participants in this study to elucidate their perceptions of
using the Plus curriculum in teaching English.

Data collection and analysis

The researchers conducted face-to-face interviews with English teachers to identify their
challenges and strategies in teaching English using the Plus curriculum. To support the
findings from the interviews, various relevant documents such as syllabus, lesson plans, and
teaching materials were also analyzed. Document analysis was utilized in conjunction with
interviews to corroborate the data from multiple sources. The use of different data sources
and methods in this study aimed to provide a convergence of evidence to enhance credibility.
Thematic analysis was employed for data analysis. It involved six steps: organizing and
preparing the data, thoroughly reading through all the data, detailed analysis with a coding
process, generating a description of the data, representing themes in a qualitative narrative,
and interpreting the data (Creswell, 2014).

Trustworthiness

To ensure the trustworthiness of the data in this study, the researchers used member
checking. It was used to determine the accuracy of the findings. The researchers provided
opportunity for research participants to check the accuracy of the interview results. The
interview transcript and data interpretation were given to the participants for accuracy
checking. They came up with confirmation and verification of the findings, whether the
description was complete and appropriate, the themes generated were accurate, and the
interpretation was fair and representative.
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Findings and Discussion

After conducting a thematic analysis of the data, the researchers discovered several
findings regarding the teachers’ challenges and strategies in teaching English using the Plus

curriculum.

Teacher’s challenges in teaching English using the plus curriculum

The first objective of this research is to investigate the teachers’ challenges in teaching

English using the Plus curriculum. We classified the findings into several themes and codes.

Table 1 summarizes the themes and codes identified in this study.

Tabel 1. Teachers’ challenges

Themes

Codes

Using ICT in teaching

having difficulty in operating ICT tools

downloading and adapting materials from the internet
for instruction use

generating engaging and visually appealing
presentations

Desingning lesson plans

selecting suitable materials that correspond to the
learning objectives

adjusting teaching methods to align with student
competencies

designing learning activities and assessments

Enhancing students’ motivation
in learning

lack of enthusiasm among students to learn English
students’ confidence in speaking English is also lacking
students are reluctant to speak English

Managing time

dealing with insufficient teaching time allocation
inadequate time for teaching preparation, selecting
materials, and developing instruments for learning
assessments

Dealing with inadequate
facilities

Lack of learning tools such as laptop, projectors, audio
devices, etc.

unstable internet connection

limited multimedia rooms

Using ICT in teaching English

The first challenge identified was the use of ICT in teaching English. This included
challenges in downloading and adapting materials from the internet to develop teaching
materials. Additionally, they struggled with generating engaging and visually appealing
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PowerPoint presentations. The teachers expressed difficulties in using ICT, with one teacher
stating, "I7 is personally challenging for me; the problems arise from how to operate certain online learning
applications on the computer." Additionally, interviews revealed that teachers encountered
difficulties in downloading and editing materials from the internet for their instructional use.
Teacher 2 expressed, “ At times, I struggle with downloading materials from the internet and encounter
difficulties when trying to modify the content to better suit my students.” Subsequently, the interview
findings revealed that teachers lack innovative ideas for creating engaging PowerPoint
presentations. Teacher 2 elaborated, “The utilization of ICT remains suboptimal, and one of the
contributing factors is our lack of familiarity with technological advancements. Particularly, 1 face challenges in
generating captivating PowerPoint slides, incorporating pictures, and integrating animations to enhance student
engagement.”’

Related to this finding, several existing research indicates that teachers have difficulty
incorporating ICT into their teaching practice (Vandeyar, 2020). Cahyani and Cahyono (2012)
said that the implementation of ICT makes the ELT process more exciting. However, one
common issue that teachers may encounter is a difficulty in operating ICT tools. It is in line
with a study conducted by Habibu et al. (2012), who found that many teachers lacked the
knowledge and skills to use computers and were not eager about the changes and integration
of supplementary learning associated with bringing computers into their teaching practices.
Moreover, Alwani (2005) said that the lack of ICT skills is a serious obstacle to the integration
of technologies into classroom teaching and learning. Based on these explanations, the
researcher found the same results in this study, indicating that one of the challenges in teaching
English using the Plus curriculum is the lack of teacher competence in using ICT.

Designing lesson plans for teaching English

The teachers acknowledged encountering challenges in developing lesson plans that
effectively align with the learning objectives and student characteristics. Teacher 1 remarked,
“Our students are not merely graduates of M'Ts (Madrasah Tsanawiyalh or Islamic Junior High School). This
greatly influences my choice of teaching methods and materials. If the students are from MTs, they already
possess familiarity with the learning environment at madrasah. On the other hand, those who are not from
MTs have varying levels of abilities, which necessitates the adaptation of our lessons to accommodate these
differences.”

Furthermore, teacher 2 stated, “I7 is very difficult to teach students with different abilities, so we
should align our instructional materials and methods with their abilities.”” The interview results also
revealed that the teachers encountered challenges in selecting suitable materials for specific
learning objectives. Teacher 1 elaborated, “When designing lesson plans, there must be alignment and
balance between the materials and the learning objectives. Therefore, it is challenging to select appropriate
materials that can effectively meet the learning objectives.” Additionally, teacher 2 emphasized, “Media,
materials, and methods need to be integrated into a unified unit and aligned with the learning indicators.”

This finding was supported by Caires et al. (2012), who described how a student's
educational background affects their ability to learn, making it the teacher's responsibility to
address these differences and formulate lesson plans and choose appropriate teaching
methods. Additionally, Yeh (2007) stated that the biggest challenge for any teacher lies in
understanding the varying learning abilities of the students. Essentially, learning objectives are
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linked to achieving the basic competencies (KD) as required by the curriculum in use. In
summary, the adjustment of teaching methods to match student competencies and the
selection of suitable materials that align with learning objectives represent significant
challenges in teaching English using the Plus curriculum.

Motivating students in learning English

Improving students' motivation in learning was also challenging for teachers. There was
a lack of enthusiasm among students when it comes to learning English. Their confidence in
using the language was also lacking, which resulted in their reluctance to speak English. This
can be seen from the statements of the teachers who claimed that they feel challenged to teach
students who are less enthusiastic about learning English and not confident in speaking
English. The teachers mentioned that some students were less enthusiastic about learning
English. Teacher 1 said, "Some students are less enthusiastic about learning they lose their concentration
and do not focus on the lesson." Moreover, teacher 2 also noted, "I think some students do not really like
or enjoy learning English. They perceive English as a difficult subject. This perception could affect their behavior
in learning, and as a result, they easily get bored and fail to achieve learning objectives." Then, the teachers
claimed that in speaking activities, some students were shy, not confident, and reluctant to
speak English.

In line with this finding, Sardiman (2012) stated that the biggest challenge for any teacher
is how to motivate, guide, and encourage students when they underperform, lose their focus,
and are distracted due to various circumstances. Furthermore, the finding was supported by
Anugrah (2021), who found that the students were less motivated to follow English learning
because they thought English was a difficult subject. The lack of student motivation was
triggered by the students’ unfamiliarity with English. It can be summarized that the teachers'
abilities to improve students’ motivation were considered the next challenge faced by the
English teachers in teaching English using the Plus curriculum.

Managing limited time allocation

Dealing with insufficient time allocation was also challenging for teachers. The time
allocated by the school for the English subject was limited. Teacher 1 said, “Twe allocation is
the most challenging thing because we have a lot of materials to discuss as mandated by the curriculum. For one
meeting, we only have 90 minutes. Of course, this is not enough time to discuss all the materials and exercises,
resulting in some of them not being fully covered.” Furthermore, teacher 2 said, “Sometimes, when we have
arranged the time allocation very well, suddenly there were some changes. For example, when the students have
finished the sports subject, they need more time to change their clothes. Then, I have to adjust to this condition,
which ultimately leaves me with less time for my English class.”” The teachers mentioned that they did
not have enough time for teaching preparation, selecting materials, and developing
instruments for learning assessments.

This issue is related to a study conducted by Marzulina et al. (2021), which revealed that
English is taught for a limited time. Consequently, English teachers are challenged to deliver
the lesson effectively and efficiently within a limited time frame. Furthermore, Batley and
Golek (2014) have also highlighted that limited time poses another problem in teaching
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English. Class time is often very short, with lessons occurring only once or twice a week, and
lasting only an hour or two each day, which makes it challenging to cover a lot of material. As
a result, lesson plans are often not fully developed, leading to a need for review of the last
unfinished teaching-learning process in the next class. If this situation persists, the teacher may
fail to achieve the predetermined goals. Additionally, Aedi and Amaliyah (2017) have noted
that the problem of lack of time exists for teachers in many aspects of their work, as it affects
their ability to complete tasks. For example, limited opportunity for learners to practice their
English in the classroom due to inadequate time and language switching from English to their
mother tongue (Abd-Kadir & Hardman, 2007). In brief, limited time allocation will have an
effect on the quality of learning, and this is one of the challenges for teachers in teaching

Dealing with inadequate learning facilities

Dealing with inadequate facilities or limited technical support such as computers,
projectors, and audio devices, was also one of teachers’ challenges in delivering effective
instruction. The teachers described that technical support and teaching facilities were
inadequate at the school. Teacher 1 mentioned, "The facilities are still very lacking. For example,
when 1 want to teach listening, I have to bring my personal loudspeakers to the classroom." Similarly, Teacher
2 expressed, "The provided textbooks are insufficient for the students' needs, and other facilities such as
computers, LCD/projectors, and speakers are also inadequate." Additionally, based on the data
obtained from interviews, an unstable internet connection was identified as a problem in the
teaching and learning process. Teacher 1 highlighted, "The lack of technical support, such as
computers and internet connections, has become a challenge in the teaching and learning process."
Furthermore, Teacher 2 stated, " There are only a few computers available in the school. Additionally, the
internet connection is sometimes unstable, so it takes a lot of time to access the internet.”

This factis in line with Ajibola (2010) and Fajaryani et al. (2018) also stated that ensuring
the availability of sufficient learning facilities such as textbooks, computers, listening devices,
and other teaching instruments was a challenging task for teachers. In addition, according to
Osborne and Hennessy (2003) and Habibu et al. (2012), hardware and software problems such
as network connectivity or low internet speed creates the barriers for teachers to use ICT in
teaching. This is further supported by research conducted by Yunus and Salehi (2012), which
found that teachers believed that low internet speed prevented them from effectively
implementing ICT in schools. In conclusion, the limitations on access to hardware and
software resources influence teachers’ motivation to use technology for teaching English.

Teachers’ strategies in teaching English using the plus Curriculum
The second objective of this research is to investigate the teachers’ strategies in teaching

English using the Plus curriculum. Table 2 summarizes the themes and codes identified in this
investigation.
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Table 2. Teachers’ strategies

Themes Codes
Improving practical knowledge in e updating their skills through self-learning resources
using ICT such as YouTube
e  engaging in various tutorials on ICT use, online and
in person

. collaborating with other teachers to make video
recordings for some lessons

Tailoring teaching materials and e  prior to instruction, administering a pre-test to gauge
methods to be integrated into lesson students' competency levels
plans e  utilizing digital resources and employed interactive

teaching methods
e  incorporating collaborative learning activities

Using various motivational strategies o utilizing games, quizzes, storytelling, and role-playing
to engage students and make learning enjoyable
e  establishing discussion groups to encourage active
participation and enhance communication skills
e  encouraging regular English-speaking practice among
students to enhance language proficiency

Providing extra time for informal e  conducting activities through Danrah (English
learning after school courses at the dormitory)
e  conducting activities through I.ebah/ I enbaga Bahasa
(language labs)

e facilitating students’ independent learning through
group works after school

Ensuring access to necessary learning e bringing personal essential tools like wireless speaker,
facilities and resources laptop

e  Providing students with supplementary handouts

e implementing a scheduling system for the utilization
of existing multimedia rooms

The researchers identified several strategies employed by the teachers to address their
challenges in teaching English using the Plus curriculum. The strategies were categorized into:
(1) improving practical knowledge in using ICT, (2) selecting appropriate teaching methods
and materials integrated into lesson plans, (3) using various learning styles, (4) giving extra time
for informal learning, and (5) providing the necessary facilities and resources.

Improving practical knowledge in using ICT
To obtain important insights and abilities for successful ICT integration into their

teaching practices, both teachers indicated how they were constantly enhancing their practical
understanding of using ICT through self-learning and collaboration with other educators.
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Teacher 1 mentioned, "I prefer self-learning, like watching tutorial videos from the internet to learn how to
make interesting presentation slides." Similarly, teacher 2 clarified, "I often watch tutorials on ICT use
through YouTube and working with other teachers to create videos for some lessons." Both teachers
described that they were continuously improving their practical knowledge and skills for
effective ICT integration into their teaching practices.

This indicated that self learning through internet, social media, and the web, such as
YouTube can be a good and practical strategy for teachers in developing their ICT skill as a
21st-century teaching ability (Chee et al., 2011). Besides, YouTube can also be a good
instructional resource and a source of learning motivation for students as they like to find
materials in actual or audiovisual form (Samosir et al., 2018). It can be used for a variety of
purposes, including study and enjoyment, personal branding, and social connection. In
addition to self-learning, teachers need time to collaborate with their fellow teachers for
sharing insights and educational supports (Rahman, 2021).

Selecting appropriate teaching materials and methods

Another strategy the teachers used was thoughtful selection of instructional materials
and methods that complemented the learning objectives as stated in the lesson plans. They
described that in designing the lesson plan, they chose appropriate materials aligned with basic
competence, as stated by the teacher 1, "The materials must align with the learning objectives and
students’ needs.”  They utilized digital resources by presenting materials in a variety of formats
like videos and interactive quizzes to help students better retain and recall information.” They
employed interactive teaching methods to enhance the overall learning experience for
students. According to the teachers, incorporating collaborative activities such as group
discussions and role-playing exercises were helpful to encourage students to practice their
English. Teacher 2 illustrated, “Through group discussions, students are actively engaged with the
materials. They ask questions, seek clarification, and receive feedback from their classmates and teacher.” In
addition, they administered a pre-test to gauge students' competency levels for tailoring the
material to the specific needs and abilities of the students. They assessed students’ abilities
with a pre-test before determining the materials and methods.

According to Chatif (2011), a pre-test is administered before the teacher commences the
lesson to gauge the students' initial abilities related to the material to be delivered. By
understanding these initial abilities, teachers can more easily determine the models and
methods to be applied in teaching. Additionally, Tomlinson (2011) stated that teaching
material encompasses everything created by people (such as writers, teachers, or learners) to
provide and utilize information and facilitate language learning experiences, designed to
promote language acquisition. Therefore, in developing materials, it is essential to first identify
learners’ needs and consider the objectives of the learning as well as the basic competence of
the curriculum. After this, the materials can be developed by adapting them to better suit the
learners’ needs. In summary, accurately understanding the content of lesson plans is the next
strategy in teaching English using the Plus curriculum.

| E-ISSN: 2580-5711 | https:/ /online-journal.unja.ac.id/index.php/itje/index| 99



IRJE |Indonesian Research Journal in Education |
| Vol. 8| No. 1|June|Year 2024 |

Using various motivational strategies

The teachers stimulated students to be active in class by utilizing various motivational
strategies. They claimed that utilizing various motivational strategies such as games, quizzes,
storytelling, and role-playing was helpful to engage students and make learning enjoyable.
Establishing discussion groups could encourage active participation and enhance
communication skills. Encouraging regular English-speaking practice among students also
helped in language proficiency. Teacher 1 stated, "I identify their learning styles by employing attractive
approaches like games based on the lesson, quizzes, storytelling, and role-playing to motivate them to learn
English and to make them pay more attention to the material." Teacher 2 mentioned, "To capture their
attention, I usually initiate small group discussions and encourage them to learn together to solve problems
related to the material. I also motivate them to learn English by emphasizing the importance of the langnage in
achieving their future goals." Moreover, the teachers encouraged students to speak English
regularly to help them enjoy using English in their daily activities. Teacher 1 said, “I enconrage
them to use English during the learning process in their daily activities; by using simple phrases they can use
every day. I focus on simple sentences. Additionally, 1 provide them with clear direction on what formal and
informal language looks like.” Teacher 2 mentioned, “I help the students focus on the material, allowing
them to explore their ideas and enconraging them to speak up through collaborative learning activities.”” In
summary, the teachers aim to make students more active by focusing their attention on the
material and encouraging them to speak English in their daily activities. This was in line with
what Davidson and Major (2014) have stated that developing communicative abilities and
working as part of a collaborative team promotes discussion, interaction, and problem-solving,.
Love et al. (2014) revealed that in small groups, students work together to complete different
activities and have the chance to engage more in learning. Importantly, it gives students an
opportunity to take the lead, to teach and learn from one another, and often come up with
their own ways to practice the material together.

Motivational strategies vary across cultures, and there is no universal strategy that can
be applied to all EFL classrooms across all cultures (Wong, 2013). There are numerous ways
to create various activities in the classroom that can help students practice in more authentic
ways and build confidence and social networks for learning. Schiefele (2017) has suggested
that one of the ways to get students excited about learning is by introducing interactive games
or quizzes in the classroom. Assessing student learning by adding in a quiz or game can help
to switch up standard teaching techniques and wake up students with something interactive
and engaging. In brief, creating study groups is meaningful, and teaching with an attractive
approach is the right strategy to address challenges related to students' motivation.

Providing extra time for informal learning after school

The teachers explained that they provided extra time for English learning after class.
They held English program "daurah" (English courses) and Lebah/ 1 embaga Bahasa (language
laboratory) to enhance students' listening and speaking skills. The teachers described that they
offered additional time for informal learning after school, "Daurah" was held in the dormitory
as a venue to improve students’ communication skills. Teacher 1 stated, "Duwe to the limited
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teaching time in the classroom, 1 afford students more opportunities after school to practice listening and
speaking." Teacher 2 added, "I allocate additional time for informal English learning throngh the ‘Danrah’
conducted in the dormitory. This daily activity takes place before Maghrib and after Subub, or whenever there
is material that remains unfinished from class."

The strategies implemented by the teachers in this study are in line with Batsleer's (2008)
assertion that students should be granted additional learning time for various reasons,
including learning disabilities, limited study availability, and health conditions. Moreover, Li et
al. (2005) revealed that the most effective method to explore and enhance subject matter
involved integrating informal learning and allocating extra time outside of school. Therefore,
teachers should create more space for students to practice their English in various modes of
activities through group work, peer review, etc. (Misdi, 2017). In summary, providing extra
time and supplemental materials outside of regular school hours can greatly benefit students
in maximizing their knowledge. With time constraints during the school day, learning can be
facilitated through informal approaches and extracurricular activities.

Ensuring access to necessary learning facilities and resources

To overcome the lack of availability of resources, both teachers took the initiative to
bring in necessary materials and utilized the multimedia room effectively for educational
purposes. By providing students with a variety of learning tools and engaging activities, they
aimed to enhance the learning experience and cater to different learning styles. Additionally,
their efforts to incorporate technology in teaching demonstrate a proactive approach to
keeping up with modern educational practices and making learning more interactive and
engaging for students. Teacher 2 mentioned, "I bring the things I need for teaching if they weren't
available in the school, such as speakers, English novels, English newspapers, and additional
materials/ handouts." They also mentioned that the multimedia room could be used alternately.
Teacher 1 expressed, "Sometimes, if possible, I will invite students to study in the multimedia room to
watch and review movies related to vocabulary, grammar, and to stimulate their listening skills." Teacher 2
added, "1 prefer to teach the students in the multimedia room, but they have to take turns because of the small
number of computers." The teachers’ efforts to incorporate technology in teaching demonstrate a
proactive approach to keeping up with modern educational practices and making learning
more interactive and engaging for students. However, limited multimedia rooms, computers,
and facilities in madrasah posed a significant challenge to ensuring equitable access to
technology-enhanced education for students. One effective solution for this problem was
implementing a scheduling system for the utilization of existing multimedia rooms. By creating
a structured timetable for different classes or student groups to access these facilities, the
teachers could ensure equitable distribution of students’ opportunities for multimedia learning
access.

Ensuring access to necessary facilities and resources, such as multimedia rooms and
personal items like wireless speakers and additional modules, could enhance the learning
environment. If there are still issues with learning facilities, teachers will explore other options
by preparing, providing, and creating teaching materials, and even bringing their personal tools
as needed. This was similar to what Hoplan (2013) revealed in his study, teachers tried to solve
problems by themselves. For example, the problem with inadequate textbooks, the teachers
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used other learning resources from the internet or ICT-based learning implementation
(Akbaba-Altun, 2006). Multimedia rooms in schools has proven to be a valuable asset in
facilitating interactive and engaging learning environments. The integration of multimedia
resources allows educators to present information in a dynamic and interactive manner,
making complex concepts more accessible and comprehensible. Teachers can create an
immersive learning environment that captures students' attention towatds the lessons. In
conclusion, the utilization of multimedia makes learning more practical, innovative, and
effective (Al-Ajmi & Aljazzaf, 2020).

Conclusions and Implications

This study identified three main internal challenges that EFL teachers encountered when
implementing a Plus curriculum in English language instruction. First, their abilities in using
ICT in teaching, designing lesson plans, and fostering and sustaining students' motivation
towards learning. In addition to internal challenges, this study also revealed the external
challenges faced by teachers in this context. Limited time allocation and learning facilities
emerged as prominent external challenges. They posed a hindrance to effective English
language teaching, as access to resources, technological tools, and conducive learning
environments significantly impacts the quality of instruction and student engagement. Despite
those teaching challenges, the study uncovered several strategies of the teachers in addressing
the complexities of teaching English with the Plus curriculum, such as combining traditional
teaching methods with digital resources to enhance student comprehension and engagement,
improving their practical knowledge in using ICT, selecting appropriate teaching methods and
materials, using various motivational strategies, providing extra time after school, and ensuring
the availability of necessary learning facilities.

This study highlights that madrasah English teachers are grappling with several teaching
challenges related to learning facilities. Therefore, it is imperative for schools to ensure that
the available learning facilities are adequate and complement the instructional needs. The
teachers are also striving to create an interactive and engaging English learning environment
to maintain student interest and prevent boredom in learning by utilizing various technological
tools and software in their teaching practices. Therefore, they should be equipped with the
necessary knowledge, skills, and tools to enhance their ICT skills, improve their lesson
planning competence, and acquire strategies to boost student motivation effectively.
Professional development opportunities, mentorship programs, lesson plan design support,
and access to instructional resources should be provided to help empower teachers to enhance
their teaching practices. In addition, as this study has focused on understanding the challenges
that teachers encounter in delivering content and managing the classroom, there is a need to
further explore the intricate web of difficulties, such as designing lesson plans and evaluating
the learning process. Conducting further research in this area is essential to empower teachers
with the knowledge and resources necessary to overcome these challenges and create dynamic
and inclusive learning environments for students.
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