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Abstract 
 
This research aimed to determine the performance of the 
primary school teachers in realizing quality learning. The 
research method used was a quantitative method with 
correlational descriptive techniques. The research was carried 
out in the state primary schools in the Kamang Baru district 
with the research sample of 105 respondents. Research data 
were collected by using a Likert scale questionnaire consisting 
of the five alternative answers. The data analysis technique 
used was descriptive analysis by finding the average score, 
calculating percentages, and setting achievement criteria. 
Results showed that the teacher’s performance was in a good 
category. It means that teachers have performed well in 
realizing quality learning. The results imply the need for 
continuous improvement and development of teacher 
performance. 
 

 
 

 Keywords 
Professional teacher, quality 
learning, teacher performance  
 
Article History 
Received 05 February 2024 
Accepted 05 May 2024 

How to Cite  

Zulkarnain, R., Nellitaawati, 
Hadiyanto, Alkadri, H., & 
Widiawati. (2024). Primary 
school teacher performance 
in creating quality learning. 
Indonesian Research Journal in 
Education |IRJE|, 8(1), 31 – 
44.https://doi.org/10.22437/
irje.v8i1.31677  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1* Universitas Negeri Padang, Jambi, Indonesia, Corresponding author: razefzulkarnain@gmail.com  
2 ,3,4,5 Universitas Negeri Padang, Jambi, Indonesia  

https://doi.org/10.22437/irje.v8i1.31677
https://doi.org/10.22437/irje.v8i1.31677
mailto:razefzulkarnain@gmail.com


IRJE |Indonesian Research Journal in Education| 
|Vol. 8| No. 1|June|Year 2024| 

 

|E-ISSN: 2580-5711|https://online-journal.unja.ac.id/index.php/irje/index|     32
  

 

 

 
Introduction 

 

One of society's demands and hopes in the era of globalization is that the quality of 
education can be taken seriously. The quality of education assessed based on student learning 
outcomes is largely determined by teachers, especially 34% in developing countries and 36% 
in industrial countries (Sholeha et al., 2023). The quality of education is a pillar for developing 
human resources where the future of the nation lies in the existence of quality education in 
the present (Yumnah et al., 2023). Various factors influence the success of educational goals, 
including teachers, students, facilities and infrastructure, environment, and curriculum. Of 
these various factors, teachers have a paramount position without ignoring other supporting 
factors. Many efforts have been made by the government, education services, and stakeholders 
to evaluate, improve, and enhance the quality of teachers and education. However, these 
efforts will be in vain without the support of the teacher's role (Nur’aini & Ruslau, 2023). 
Improving the quality of education must start with teachers and end with teachers (Mardianton 
et al., 2023). 

The success of school reform is largely determined by teachers because teachers are 
learning leaders, facilitators, and at the same time the center of learning initiatives 
(Abdurakhman & Rusli, 2015; Fitri et al., 2022). Teachers are human resources that are 
considered essential (Kartiko et al., 2023). The activities carried out by teachers greatly 
influence the implementation of the learning process because teachers, in their various 
activities, become leaders and mentors in the class (Inah, 2015; Sarifudin, 2019).  

Teachers are one component of the educational process, which plays a role in human 
resources. A teacher has a role and duty as a shaper of a child's personality, morals, thought 
patterns, and morals (Jannah, 2019; Miswar, 2021). The teachers and education personnel are 
one of the resources in schools. Their performance plays an essential role in achieving school 
goals (Toto et al., 2019). Teachers are necessary for creating quality human resources and being 
the spearhead of the learning process success and quality results (Nur’aini & Ruslau, 2023). A 
teacher is a person who plays an essential role in managing the classroom and structuring 
learning to create an education (Palobo et al., 2021).  

Teachers as educators are the most determining component because it is in the hands 
of teachers that the curriculum, learning resources, facilities, infrastructure, and learning 
climate become meaningful for the students’ lives. The teachers are the most determining 
component in the education system, which must receive central, first and foremost attention. 
This figure will always be in the strategic spotlight when talking about educational issues 
because teachers are always related to any component of the education system (Pandipa, 2020). 

Teachers are one of the determining factors for the high and low quality of educational 
outcomes, so every effort to improve the quality of education needs to pay great attention to 
improving teacher performance. The teachers need to have performance that can provide and 
realize the hopes and desires of all parties, especially the general public that trusts the schools 
and teachers in developing students since teacher performance is the paramount input in 
education (Nadeem et al., 2011). 

The teacher’s performance is the work that results in the quality and quantity achieved 
by a teacher in carrying out his duties according to the responsibilities given to him (Asmarani 
et al., 2021; Lutfah et al., 2019). In assessing teacher performance, the teacher performance 
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has five dimensions: quality of work, speed/accuracy of work, initiative in work, and ability to 
communicate work (Sarimaya, 2008). Therefore, teachers with high performance will be able 
to carry out quality learning through appropriate means methods, and strategies that enable a 
student to understand what the teacher teaches. Teachers who have high performance will be 
reflected in the quality of the work they carry out, meaning that teachers can teach with full 
quality according to standards in every implementation of their duties, from planning and 
implementing to evaluating learning. Apart from that, high-performing teachers will also be 
reflected in their level of initiative, where the teacher will take the initiative to utilize everything 
available to improve the quality of learning and strive to ensure that teaching and learning 
interestingly take place and inspire students to participate in learning. High-performing 
teachers will ensure that learning occurs smoothly and will raise the teaching standard. 
Teachers with high performance are to communicate learning in an interesting. 

However, based on the preliminary research by interviewing some teachers at several 
state primary schools in Kamang Baru District, Sijunjung Regency, some information was 
obtained that teachers' performance was not optimal in carrying out their duties professionally. 
It can be seen based on some facts that were: 

• From the aspect of work quality, there are still teachers who have not prepared all 
components of the syllabus and lesson plans by the rules contained in the applicable 
curriculum. Apart from that, around 35% of the lesson plans written by teachers are used 
as guidelines for learning, while the rest as administrative equipment for learning. 

• From the aspect of work quantity, there are still many teachers who have not been able to 
complete the work according to the specified time limit, for example when preparing RPPs 
at the beginning of the semester, teachers only prepare RPPs for 2 or 3 meetings, while 
the next meeting has not been completed. 

• From the aspect of accuracy and speed of work, there are still many teachers, or around 
50% of teachers who teach according to the effective learning hours that have been 
allocated at the start of the semester. 

• From the aspect of work initiative, there are still many teachers who do not have the 
initiative in the learning process, where many teachers find that carrying out learning is still 
done through monotonous ways and methods and strategies, which make students 
sometimes bored of learning. Apart from that, there is a lack of teacher desire to develop 
their learning tools. The tendency is that some teachers still use old learning tools without 
adjusting first to the new learning tools, 

• From the communication aspect, there are still teachers who cannot communicate learning 
in an easily digested or understood language by students. The teacher's communicative 
ability in implementing learning material is still not optimal. 

The high performance possessed by a teacher will cause the teacher to be more 
passionate and enthusiastic in carrying out his duties as an educator. It will have a good impact 
on the school. It is an essential thing to help achieve the goals planned by the school. The 
poor performance not only impacts the teacher’s work results but also impacts the student 
learning outcomes. Considering the very strategic position of teachers in determining the 
quality of education because they have direct contact with students, it can be emphasized that 
teacher performance is beneficial to create quality learning that will improve student learning 
outcomes. Therefore, the focus of the problem in this research is teacher performance. 
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Literature Review 

A teacher needs to have a performance that can provide and realize the hopes and 
desires of all parties, especially the community, which trusts schools and teachers to develop 
students. Teacher performance is an essential requirement to achieve educational success (Sari, 
2019). Teacher performance shows the activities of teachers in carrying out their duties and 
obligations as educators in schools (Hartiwi et al., 2020). Teachers are one of the determinants 
of educational success because teachers have direct contact with students to guide them so 
that students can be successful according to the predetermined graduate achievements. 
Therefore, teacher performance must be improved (Wahyudi, 2018). Teacher performance is 
a behavior or response that provides results that the teacher has achieved as measured by the 
competency specifications that teachers must have (Afandi et al., 2021). Teacher performance 
is the teacher's ability to carry out tasks in learning activities. Teachers must demonstrate 
actions that can improve student achievement and provide guidance (Kartini et al., 2020). 

Teachers' performance plays a crucial role in the effective functioning of an 
organization, particularly schools. According to Andrian et al. (2018), schools perform well 
when teachers perform well. In this context, teacher performance refers to the outcome of 
their efforts to achieve the organization's goals. It encompasses various educational, 
personality, professional, and social competence criteria. 

Educators are deemed inadequate when they need more proficiency in these four key 
areas necessary to fulfill the teaching tasks required by schools. Therefore, the development 
of teacher performance is essential for cultivating qualified educators. Through exemplary and 
optimal performance, teachers can contribute to creating high-quality human resources, 
consequently enhancing the school's overall quality. 

The quality of education is intricately linked to the effectiveness of teachers' 
performance (Rodgers et al., 2019). Teachers, being inherently social beings, have specific 
needs that must be met to ensure optimal performance. The workplace environment and 
professional leadership play crucial roles in shaping a teacher's cognitive abilities and 
performance capabilities. When provided with conducive conditions such as a supportive 
work environment, recognition of good work, a strong sense of responsibility, and 
collaborative teamwork, teachers are poised to enhance their performance. Furthermore, 
factors such as maintaining good physical and mental health, adequate infrastructure, and 
efficient organizational management processes within schools can also contribute to creating 
an environment where teachers can effectively facilitate the teaching and learning process and 
inspire students to embrace their responsibilities eagerly (Rustan et al., 2022). 

Students' learning outcomes, particularly in urban areas, are significantly influenced by 
the quality of their teachers (Kim et al., 2019). It underscores the critical importance of 
investing in improving and developing teacher performance to ensure positive student 
educational outcomes. The significance of teacher performance lies in its reflection on the 
quality of teachers, which, as asserted by Ambussaidi and Yang (2019), directly correlates with 
student achievement. Student achievement is vital as it represents a crucial measure for 
attaining quality education (Darling-Hammond, 2000). 
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Teacher performance in planning and executing learning activities is a critical factor in 
accomplishing teaching objectives. The mastery of the learning process constitutes a 
significant aspect of teachers' duties and responsibilities within the educational framework 
(Sarimaya, 2008). Teacher performance denotes the execution of tasks by teachers in their 
roles. The caliber of teacher performance profoundly impacts the effectiveness of the teaching 
and learning process. The quality of teacher performance plays a pivotal role in determining 
the success of a lesson, consequently influencing the quality of educational outcomes (Darling-
Hammond, 2000; Soetjipto & Kosasi, 1994). Teachers, being the primary individuals directly 
engaged with students in the educational setting, demonstrate a sense of responsibility in 
preparing teaching materials, conducting learning activities optimally, and performing 
evaluations effectively. 

 
Methodology 
 
Research design, site, and participants   
 
This research was quantitative research using descriptive methods to analyze the 

teacher’s performance in implementing learning. Quantitative methods refer to research 
approaches rooted in the positivist philosophy. These methodologies involve studying specific 
populations or samples, collecting data through research instruments, and conducting 
quantitative/statistical data analysis, all with the objective of testing pre-established hypotheses 
Sugiyono (2012). The population in this research were all teachers with Civil Servant status 
who taught at state primary schools in Kamang Baru District. 

The research population was 237 teachers obtained from 40 state primary schools in 
Kamang Baru District. The sample was determined using a proportional stratified random 
sampling technique. This model sampling technique was chosen so that the population 
members have an equal opportunity to be selected as a representative sample. The sample size 
was determined using the Slovin formula so that the sample was 70 people. The population 
characteristics considered in this sampling are length of service; ≤ 10 and > 10. This teacher's 
work period is considered in determining the sample because the time someone has worked 
will be closely related to their performance and provide more experience about how tasks are 
carried out. The proportion for each work period is <10 years = 45% and ≥10 years = 25%. 
The sample processing results obtained a total research sample of 105 teachers. 

 
Research instrument  

 
This research consists of one variable, namely teacher performance. Teacher 

performance referred to in this research is the teacher's ability and success; work results or 
achievements achieved by a teacher in carrying out the task of carrying out learning tasks that 
are his responsibility to realize a quality teaching and learning process, which in this research 
can be seen based on four indicators, namely quality of work, quantity of work, speed/accuracy 
of work, work initiative and communication skills (Mangkunegara, 2000; Sarimaya, 2008; 
Setiawan, 2015; Sudarmanto, 2009; Supardi, 2014; Uno, 2012). 
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The instrument used in this research was a questionnaire prepared using a Likert scale 
model with five alternative answers, namely Always (A), Often (O), Sometimes (S), Rarely (R), 
and Never (N). Before using the questionnaire, it was first tested on 30 respondents to 
determine the validity and reliability of the instrument. The results of the validity test show 
that using the IBM SPSS Statistics Version 24 program, it was concluded that of the 42 
statement items tested, there were three invalid items, namely statement items number 1, 10, 
and 14. These invalid items were not used because valid items are considered sufficient to 
measure what is to be measured. The results of the questionnaire reliability test obtained a 
calculated R-value of 0.925. They are greater than the Cronbach's Alpha reliability coefficient 
of 0.70 so the questionnaire is reliable. A valid and reliable questionnaire is used as an 
instrument for collecting data in field research.  

 
Data collection and analysis 

 
Data collection was carried out directly by submitting questionnaires to respondents via 

Google Forms at a meeting. Filling out the questionnaire was also carried out with the help of 
the school principal to distribute the questionnaire to selected teachers. The research data is 
processed by carrying out several steps: 1) tabulating the data, 2) finding the average score and 
3) determining criteria. Data description is done by calculating the average score for each 
question item and calculating the percentage of achievement. The calculation results are then 
analyzed by comparing the following criteria guidelines: 

 
Table 1. Achievement classification 

 
Respondent Achievement Rate (%) Criteria 

90 – 100 Very Good 
80 – 89 Good 
65 – 79 Enough 
55 – 64 Poor 
0 – 54 Not Good 

 
Ethical Considerations 

 
In this research, the respondent’s identity and the location of the study were completely 

disguised as a form of research ethics. The respondents in this research provided information after 
obtaining permission from the school to provide information related to the research data needed. The 
information obtained from this research is only used for this research. 

 
Findings 

 
The Teacher Performance (Y) variable questionnaire consists of 39 items with the 

highest point being five and the lowest point being one. The minimum score is 39 (1 x 39), 
and the maximum score is 195 (5 x 39). The data collecting results from 105 respondents 
showed that the lowest score was 137 and the highest score was 195. The data processing 
results obtained an average score of 171.25, mode of 170, median of 173, and standard 
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deviation of 12.796. To get some complete information about the score obtained for the 
Teacher Performance variable, you can see the following table. 

 
Table 2. Teacher performance variable scores obtained  
 

Statistics 

 Teacher performance 

N Valid 105 
Missing 0 

Mean 171.25 
Median 173.00 
Mode 170a 

Std. Deviation 12.796 
Variance 163.746 
Range 58 

Minimum 137 
Maximum 195 

Sum 17981 

a. Multiple modes exist. The smallest value is shown 

 
Table 3. Frequency distribution of teacher performance scores 
 

Class 
Interval 

Real Limit Midpoints fo %fo Fk %fk 

137-144 136,5-144,5 140,5 2 1,90 105 100,00 

145-152 144,4-152,5 148,5 9 8,57 103 98,10 

153-160 152,5-160,5 156,5 14 13,33 94 89,52 

161-168 160,5-168,5 164,5 13 12,38 80 76,19 

169-176 168,5-176,5 172,5 26 24,76 67 63,81 

177-184 176,5-184,5 180,5 25 23,81 41 39,05 

185-192 184,5-192,5 188,5 14 13,33 16 15,24 

193-200 192,5-200,5 196,5 2 1,90 2 1,90 

N     105 100     

 
The table above provided some information that the average score for the Teacher 
Performance variable is 171.25. From the frequency distribution table above, as many as 26 
respondents, or 24.76% of respondents are in the average interval class. Furthermore, as many 
as 38 respondents or 36.19% of respondents were below the average interval class, and as 
many as 41 people, or 39.05% of respondents were above the average interval class. Therefore, 
the number of respondents who are below the average class is greater than those above the 
average class. Furthermore, Figure 1 below presents some information about the histogram of 
Teacher Performance. 
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Figure 1. Frequency distribution histogram of teacher performance variables 

 
 
Then, based on the data processing result for the Teacher Performance variable by comparing 
the average score with the highest score times 100%, namely 171.25 divided by 195 times 100, 
a score of 87.82% was obtained. This score interpreted that the Teacher Performance variable 
is in the "good" category. Some detailed information about each aspect/indicator of Teacher 
Performance can be described below. 

 
Table 4. Quality of teacher performance in learning 

 

Variable Indicator 
Number 
of Items 

Total 
Ideal 
Score 

Total 
Achievement 

Average 
Score 

% 
Achievement 

Level 
Category 

Teacher 
Performance 

Work Quality 6 30 26,24 87,46 Good 
Work Quantity 5 25 22,89 91,54 Very 

Good 
Work Accuracy 9 45 37,89 84,19 Good 
Work Initiative 10 50 42,37 84,74 Good 
Communication 

skills 
9 45 41,87 93,04 Very 

Good 
Average 39 195 171,25 87,82 Good 

 
The table above provides some information that teacher performance for work quality 
indicators is at an achievement level of 87.46% (good category). Meanwhile, the work quality 
indicator is at 91.54% in the very good category. Speed/Accuracy is at an achievement level 
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of 84.19% in the good category. The work initiative indicator is at an achievement level of 
84.74% in the good category and the communication skills indicator is in the very good 
category with an achievement percentage of 93.04%. Based on these achievements, the 
teachers have a good (high) level of performance. 

 
Discussion 

 
The descriptive analysis results show that the primary school teacher's performance in 

Kamang Baru District, Sijunjung Regency is in the good category with an achievement 
percentage of 87.82%. The teacher performance indicator that has the highest level of 
achievement is communication skills with an achievement percentage of 93.037% in the very 
good category. It means that teachers in primary schools throughout Kamang Baru District, 
Sijunjung Regency already have very good communication skills in learning. In terms of 
communication skills, teachers have been able to guide students communicatively, use polite 
and friendly language towards students, and convey lesson material in language that is easy to 
understand accompanied by supportive voice intonations. Teacher communication skills are 
important for a teacher in the delivery of education to students (Khan et al., 2017). Teacher 
communication is providing some information, messages, ideas, thoughts, and feelings to 
students with the intention that students participate, which in the end, the information, 
messages, ideas, thoughts, and feelings become shared property between communicators and 
communication (Syukran, 2017). Teacher communication is a teacher who can optimally 
actualize all the abilities he has to develop and educate students well. 

Meanwhile, the indicator with the lowest level of achievement is the work 
speed/accuracy indicator with an achievement percentage of 84.743% in the good category. 
This achievement means that the teacher performance in terms of work speed is good, but 
still needs to be improved because the teacher work speed indicator in primary schools in 
Kamang Baru District, Sijunjung Regency is the lowest achievement. The use of time at work is 
an indicator for measuring a teacher's performance. Therefore, if the teacher performs well, 
he will be able to complete any work assigned according to the time allocated. From the 
description above, time has an essential role in carrying out the duties of a teacher. If you use 
your time correctly, you will save a lot of energy in carrying out various activities. Employees 
are required to complete their tasks according to a predetermined schedule (Thoha, 2012). An 
employee who can use his time to complete his work well will save energy and time in carrying 
out various activities. Timeliness is the level of activity completed at the start of the stated 
time, seen from the point of coordination with output results and maximizing the time 
available for other activities (Robbin, 2006). It can be used as a benchmark for an employee's 
performance because accuracy in carrying out work tasks is one of the factors that supports 
the smoothness of the employee's performance process. Speed (cycle time) shows the time 
needed to progress from one point to another (Meyer, 1993). Meanwhile, two other teacher 
performance indicators examined in this research are in a good category, namely the work 
quality indicator, with an achievement level of 87.46%, and the work initiative indicator, with 
an achievement level of 84.743%. Other indicators are in a good category, namely work 
quantity with an achievement percentage of 91.54%.  
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The teacher's work quality is at a percentage of 87.46% in the good category. This 
achievement means that the teacher has a high quality of work. It means that the teacher has 
worked by the work standards set at the school. Quality can be said to be the totality of the 
appearance and characteristics of a product or service that tries hard with all its ability to satisfy 
definite needs (Meyer, 1993). The quality of performance can be viewed from: 1) Work 
performance, 2) Mastery of material, 3) Mastery of professional teaching and education, 4) 
Mastery of ways of adapting, and 5) Personality to carry out their duties properly (Saondi & 
Suherman, 2012). This opinion interprets that quality is the result of work from the aspects of 
good value, bad implementation, or completion of the work. Determining implementation in 
terms of quality is very much determined by the attitude of the worker. Attitude here is not 
only determined by work discipline but also determined by the knowledge, skills, and 
competencies concerned. Besides that, it is also determined by external factors such as salary, 
promotions, and so on. From the opinion above, the difference between the quality and 
quantity of work results. Where quantity can be calculated but quality is largely shown by the 
attitude of the job. 

The work initiatives of primary school teachers in Kamang Baru District, Sijunjung 
Regency are in a good category at 84.743%. This achievement shows that the teacher already 
has the initiative to implement learning. Someone can be said to have high performance if they 
have high initiative in their duties, initiative is closely related to creativity in the form of ideas 
for planning something related to organizational goals. The initiative is something that grows 
within employees without orders from leaders, colleagues, or other people, such as ideas and 
creations that provide benefits to the work they do (Ermita & Anisah, 2013). Teachers in the 
organization are the driving force for progress, which will ultimately influence performance. 
The initiative is an employee's ability to make decisions, steps, or actions necessary to carry 
out basic tasks without waiting for orders and guidance from other management (Gusman, 
2020). Based on the opinion above, it can be concluded that initiative is a person's ability to 
do something without waiting for orders first by improving and increasing the work results by 
creating new opportunities and ideas. 

Work quantity with an achievement percentage of 91.54%. The quantity is an aspect of 
performance assessment that describes the amount of work results within a time limit. Work 
quantity is the amount of work that can be completed by the teacher within a predetermined 
time. If the amount of work a teacher can complete increases, the better the resulting 
performance will be. The quantity of work can also be seen from how long teachers can work 
in one day. A teacher who always tries to complete the tasks given shows that he cares about 
the responsibilities he has been given. 

Of the five teacher performance indicators examined in the research, it turns out that 
three of the five indicators are in a good category, while the other two indicators are in the 
very good category. It means that the performance of primary school teachers in Kamang Baru 
District, Sijunjung Regency is generally high, and have been able to demonstrate the quality of 
work, quantity of work, high-speed work, and high initiative in work, as well as having excellent 
communication skills. Therefore, the performance of primary school teachers throughout 
Kamang Baru District, Sijunjung Regency still needs to be maintained, developed, and improved 
continuously so that working with high performance can become the inherent blood and 
culture in every teacher. 
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Increasing success and providing a quality educational experience for all students is the 
most significant result expected from schools for a long time (Rizal, 2019). Teacher 
performance is paramount in achieving school goals. Teacher performance is not only shown 
by work results but also by behavior at work, starting from learning planning, implementing 
learning in class, and the evaluation process or assessment of student learning outcomes 
(Anggrayni et al., 2018). Teacher performance can be interpreted as a condition that shows a 
teacher's ability to carry out their duties and describes the actions displayed by the teacher 
during the learning process (Rizal, 2019). The success of an organization depends on the 
quality of its human resources, both at the leadership level and the staff as their subordinates. 
Leaders who always anticipate change might take advantage of all opportunities, such as paying 
attention to the work environment, motivating subordinates to achieve good performance 
levels, correcting poor performance, and pushing the organization towards its targets (goals) 
(Mukhtar, 2018). Teacher performance will have an impact on school effectiveness (Nurkhin 
et al., 2022; Özgenel & Mert, 2019).  
 

Conclusions and Recommendations 

The performance of primary school teachers in Kamang Baru District, Sijunjung Regency 
is generally good where most teachers already have good and excellent abilities in learning, 
starting from the aspects of work quality, quantity, speed/accuracy, work initiative, and 
communication skills. However, the indicator of work speed/accuracy as the indicator with 
the lowest level of achievement needs further improvement, as well as increasing the 
competence and ability of teachers to carry out work correctly and quickly. This research 
implies that every educational unit must pay attention to the level of teacher performance as 
one of the aspects that determine the quality of learning in schools. Continuous improvement 
with a strategic plan and comprehensive and committed evaluation is one way to improve 
teacher performance, which will have a subsequent impact on improving the quality of 
education. 
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