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1. Introduction

Listening is a fundamental language skill to develop in L2 learning (Dunkel, 1991; Rost, 2002; Richards,
2005; Vandergrift & Goh, 2012). Listening is not only considered just a skill to comprehend but also to
acquire linguistic knowledge (Richards, 2005; Rost, 2002). Still, listening comprehension is often re-
garded as a challenging skill that causes frustration for second and foreign language learners (Graham,
2011). Factors affecting listening difficulties in second language listening have been extensively discussed
by a lot of scholarly works (Anderson & Lynch, 1988; Dunkel, 1991; Goh, 1999, 2000; Huang, 2004, 2006;
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Miller, 2009; Renandya, & Farrell, 2010; Rost, 1990, 1994, 2005). Most listening applied in the language
classroom is only testing rather than teaching how to comprehend (Thorn, 2009; Brown, 2011). In other
words, teachers rarely taught how to listen effectively even though they are aware that listening skill is
prominent to second or foreign language learners (Mendelsohn, 2001; Berne, 2004; Vandergrift, 2007).

To deal with the problems arisen in listening comprehension, Goh (2010) suggested “metacognitive
instruction” as a process-based approach to assist second or foreign language learners in the process of
listening. Metacognition has a vital role in second language acquisition (Byrnes, 1996; Costa, 2001; Stern-
berg, 1998; Wenden, 1998). As Vandergrift (2006) said that students with Metacognitive abilities tend to
understand their learning style and capacity, regulate and control their learning process in an active way,
and finding more effective learning methods in their ways. Improvement of metacognition also assists
learners to become more aware of their learning process and demands of learning tasks. Hence, they can
know how to select appropriate learning strategies in different contexts. Accordingly, language learners
must have metacognitive awareness (MAL) in the L2 listening process.

The conception of MAL was derived from the idea of ‘metacognition’ created by Flavell (1979). It
refers to students’ awareness of learning and thinking (Goh, 2008). Metacognitive awareness of listening
was defined as students' metacognitive knowledge of their perceptions and their understanding about
themselves, their listening demands, their cognitive goals, and their approach to the task and their listen-
ing strategies (Vandergrift, Goh, Mareschal & Tafaghodtari).

Several scholars have investigated the study of metacognitive listening strategy's awareness on
learning. For Instance, Goh (2000) found that higher achiever listeners showed a higher degree of aware-
ness of their listening difficulties. Vandergrift (2007) also reported that there is a causal relationship be-
tween metacognitive instructions which statistically shows significant development in listening perfor-
mance. Several studies in the EFL context have also examined the relationship between metacognitive
listening strategies awareness and language proficiency (Shirani Bidabadi and Yamat, 2011). Other stud-
ies also revealed that language learners applied metacognitive strategies to deal with listening difficulties
(Bacon, 1992; Goh, 1998; Mareschal, 2002; Vandergrift, 2003).

In some studies, Metacognitive awareness plays a crucial role in learning outside the classroom,
particularly in extensive listening activities. They are also more aware of how to regulate themselves.
Liyanage, Bartlett, Birch, & Tao (2012) found that EFL students tend to use metacognitive outside the
classroom rather than inside the classroom. Nisbet, Tindall, and Arroyo (2005) studied the relationship
between self-reliance with the improvement of learning strategies and autonomy. Oxford (2001) argued
that the development of language learning strategies leads to self-reliance (i.e. autonomy). He suggested
that language learning outside the classroom supports students to be more autonomous. In other words,
by practicing extensive listening outside the classroom, students have opportunities to be more self -
regulated and learn autonomously.
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However, there is only a dearth of studies concerning metacognitive listening awareness in Exten-
sive Listening which are done outside the classroom. Therefore, the goal of the current study is to under-
stand what types of English student-teachers metacognitive awareness and how they are aware of their
listening process in an extensive listening activity outside the classroom.

2. Literature review

The term ‘metacognition’ was coined by an American psychologist, Flavell, in the 1970s. He defined
Metacognition as “Knowledge concerning one’s cognitive processes and products or anything related to
them” (Flavell, 1976, p. 232). Flavell (1976) then divided metacognitive knowledge into three types: per-
son, task, and strategy knowledge. Person knowledge is someone’s knowledge about himself as a learner
regarding his learning. Task knowledge is one’s knowledge about the nature, demand, and purpose of a
learning task. Strategy knowledge is one’s knowledge about the strategies that they use in a learning ac-
tivity to achieve learning goals. Later, it was applied to language learning by Wenden (1987). Metacogni-
tion is also defined as “thinking about one’s thinking” (Vandergrift, et al., 2006, p. 432). Wenden (1991)
has also applied Flavell’s typology and categorized Metacognitive knowledge into three types including
Person knowledge, task knowledge, and strategic knowledge. Person knowledge is learners’ knowledge
about themselves as learners which includes human factors that facilitate or hinder learning (Wenden
1998). Task knowledge is learners’ knowledge of the purpose and demands of a task. Strategic knowledge
including learners’ knowledge about learning strategies and their understanding about when and how
they apply those strategies (Wenden 1998).

Meanwhile, Metacognitive awareness of listening was defined as students’ cognitive appraisal or
students’ metacognitive knowledge of their perceptions about themselves, their understanding of listen-
ing demands, their cognitive goals, and their approach to the task and their strategies (Vandergrift et al.,
2006). Vandergrift et al (2006) categorized metacognitive awareness into five types, i.e., problem-solving,
planning and evaluation, mental translation, person knowledge, and directed attention. Problem-solving
refers to strategies that students use to guess the meaning of the oral text they have listened to and to
monitor their understanding in the listening process. Planning and evaluation strategies are strategies
that students use to prepare themselves for listening and to evaluate the results of their listening efforts
(Vandergrift & Tafaghodtari, 2010).

Furthermore, mental translations are listening strategies that students use to avoid mental transla-
tion if they are to become skilled listeners (Vandergrift, 2003). Person knowledge strategies include lis-
teners’ perceptions regarding the difficulty presented by L2 listening and their self-efficacy in L2 listening
(Sparks and Ganschow, 2001). Directed attention refers to strategies that students use to keep their con-
centration and to stay focus on listening such as pause and replay when they start to lose their concen-
tration or focusing harder when facing difficulty when they try to understand (Rost, 2002).

Recently, several studies have examined metacognitive awareness of listening in second language
learning. Altuwairesh (2016) reported that participants, rather than other strategies, have mostly used
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problem-solving strategies and direct attention. Furthermore, Barne (2004) examined some research
studies which focus on more and less proficient listeners. It is found that the high achiever listeners are
more able to guess the meaning of words based on what they hear in their past experiences; which implies
that they use problem-solving strategy.

3. Methodology

3.1. Research Design

The study was an exploratory case study that investigated students’ metacognitive awareness in extensive
listening activities. The study was conducted at one of the state universities in Indonesia. The participants
were two male English student-teachers studying in the third semester. The data obtained from two in-
struments namely interviews and documentation.

3.2. Participants

The participants involved in the study were English student-teachers who enrolled in a Bachelor's Degree
in the English Department in one of the state universities in Indonesia which were selected based on a
purposeful sampling strategy (Patton, 2002). They are two males who met the criteria of the study. The
criteria of participants are EFL students in the English Department who are used to listening to English
outside the classroom from various resources such as BBC, TED, English movies or songs, short English
movies, etc. The participants were English student-teachers who were used to listening to English from
various resources outside the classroom. Their ages ranged between 18-22 years old.

3.3. Data collection

The instruments used in the study were semi-structured interviews and documentation. The instruments
adapted from Vandergrift et al. (2006)’s concept of Metacognitive awareness of listening which derived
from Flavell’s (1979) metacognition theory and the concept of extensive listening by Renandya and
Farrrel (2011) derived from Extensive Reading theory coined by Day and Bamford (2002). In-depth in-
terviews were conducted several times to delve deeper into participants’ opinions, belief and feelings
about their metacognitive awareness in extensive listening. Besides that, the supporting data were ob-
tained from documentation, namely students’ learning journals.

3.4. Trustworthiness

To confirm the credibility, member-check and triangulation were used in the study. The member-check
was employed after the interview transcripts have been arranged. The participants were asked to read the
interview transcripts. They were also asked to confirm that the interview transcripts were consistent with
the interview result. Besides, the data were triangulated to figure out the same finding from the data
which were gained from multiple data collection methods (interview transcripts and students’ learning
journals).
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3.5. Data Analysis

In the study, the data were collected, coded and analyzed by using a constant comparison method (Strauss
& Corbin, 1998). The data analysis started by listening to the recording of the interview carefully to obtain
an interpretation and general understanding. Then, the interview was transcribed and coded based on
the objective of the study. Finally, the data were analyzed based on the categories. Besides, the data col-
lected from documentation were also analyzed and collected to support the finding obtained from the
interviews.

4. Findings

The study examined two males EFL student-teachers’ metacognitive awareness in Extensive Listening
activity. The study revealed what they know about themselves, listening tasks, and listening strategies in
the process of learning English through Extensive Listening. Besides that, the study also reported how
they conceive it. The data have been categorized based on five aspects of metacognitive awareness namely
planning and evaluation, problem-solving, directed attention, mental translation, and personal
knowledge.

4.1. Problem Solving

The finding showed that Farhan and Andre have a similar strategy in obtaining meaning during Exten-
sive listening activity. When they tried to comprehend English oral text from an English film, they tend
to focus on general understanding meaning rather than trying to understand the individual word. Both
of them agree that it doesn’t matter if they did not understand every single word spoken by a native
speaker as long as they can guess and infer the general meaning. Farhan and Andre reported their situa-
tion in the following comments:
“I keep enjoying and continue watching my favorite English movies without translating every single
word because I know that I will understand full of the story after I watch several scenes.” (Farhan)
“It’s hard to understand the meaning of English Rap Song lyrics, but I believe that I will understand
it if I commit to listening to it regularly and repeatedly”. (Andre)

The study also reported that Farhan has other strategies to tackle listening difficulties such as using
his background knowledge by comparing what he already understood about the topic, using his own
experience and knowledge to assist him during the listening process, and adjusting his interpretation
every time he realizes that there is a misconception.

To dealt with that situation, Farhan reported;
“Before I listened, I have already known about what is going to be watched. For example, when I
wanted to watch the topic about ‘traffic’ news, I assumed that there will be some keywords regarding
the topic such as traffic jam, weather condition, etc. that will help me to prepare and comprehend
what I am going to listen.” (Farhan)
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4.2. Mental Translation

In the study, Farhan avoided translating word by word the whole text in his mind while he was watching
an English movie. He only focused on important keywords to comprehend the plot of the story. He
thought that he will understand the general meaning of the movie by only knowing some keywords.
Meanwhile, Andre did not use mental translation. He continued to listen without translating in his head.
He sometimes used the English subtitle assistance to comprehend the English movie he watched. Never-
theless, He argued that he did not want to always depend on subtitles.

One of the participants reported:

“Not all English movies were provided with English or Indonesian subtitle, so I'm getting used to
watching an English movie without subtitles and try to infer meaning from understanding the general
idea of the movie.” (Andre)

From the statement above, it can be inferred that English student-teachers scarcely use mental
translation. The participants tend to elicit meaning from what they can understand from the general idea
by using their predictions.

4.3. Person Knowledge

From two participants, it was found that they face some difficulties during Extensive Listening. Farhan
and Andre assumed that L2 Listening is quite challenging. Farhan argued that he was often confused by
similar sounds with different meanings. He was also difficult to catch the meaning because he thought
that the speakers spoke too fast. He also argued that he did not familiar with some words spoken by a
native English speaker in the movie. Andre also thought that he has difficulties in understanding the
meaning.

One of the participants described the situation below:
“Listening to English is so challenging. I got difficulty in differentiating the words which have a sim-
ilar sound but different in meaning. I sometimes think that there is a problem in my ears because I
cannot listen to it clearly. I also feel that native speakers speak to fast before I understand what they
say when I was watching an English Movie.” (Farhan)

However, although there are a lot of problems in listening to English, they enjoy doing the activity.
Farhan keeps doing Extensive regularly since he was in junior High School. He likes He usually search
for a silent place and use earphones while listening to avoid distractions from his environment. He argued
that he will be more focus and he was able to listen clearly to what native speaker said in the English
movie.

Andre is also a person who likes practicing Extensive Listening regularly. He spent more than 3
hours a day only to watch his favorite English Movie. He made Extensive listening as his habit. He also
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likes to do this activity in a comfortable place which is free from noise which distracts his concentration.
He also likes to do it in the afternoon or in the evening. He assumed that it is the right time to practice
Extensive Listening.

5. Discussion

The study scrutinized what kind of Metacognitive Awareness categories used by EFL student-teachers
and how they regulated and monitored their mental process in the process of extensive listening outside
the classroom. Findings revealed that the participants took advantage of metacognitive awareness. They
also recognized various difficulties that appeared during the listening process and know how to tackle
the problems. The finding was in line with the study by Goh and Hu (2013) who found that students
were aware of their listening processes and various challenges they faced in the listening activity.

In the study, two participants frequently used problem-solving in Extensive listening rather than
other strategies. They argued that they have difficulty to infer meaning when they watched English
Movie. However, they tried to use their background knowledge to guess the overall meaning. They are
also aware to use strategy to guess the meaning of the oral text they have listened to. It was in line with
other studies that revealed that problem-solving strategies have been extensively used by participants
rather than other strategies (Altuwairesh, 2016; Esmaeili, 2017). Berne (2004) also found that students
used the problem-solving strategy by guessing the meaning based on what they have listened in their past
experiences. Goh and Hu (2013) reported that the students use problem-solving strategies by making
inferences about the meaning of words, contexts, and background knowledge. They are also able to mon-
itor and evaluate comprehension during listening with the help of previous knowledge.

The result revealed that one of the participants rarely used mental translation in the listening pro-
cess and another participant did not use mental translation. One of the participants still used mental
translation by translating keywords in his head as he listened to English movies. They avoid translating
word by word when they enjoy listening to English Movies. It was in line with other studies that discov-
ered that mental translation was the least used by students (Mohammad et al, 2016; Wulanjani and In-
driani, 2019). As Vandergrift (2003) assumed, the less-skilled students more frequently using translation
and the more strategic learners used translation less.

Findings also showed that participants used person knowledge to face listening difficulties. Both
participants understood that they dealt with different English pronunciation and unfamiliar words which
often confused them during the listening activity. It was in line with Li (2013) who found that students
had difficulties dealing with unfamiliar vocabularies when they practiced listening activity in which those
difficulties demotivated students to do listening. However, the participants of the study were still confi-
dence to perform extensive listening although they coped with various difficulties. It was possibly due to
they performed extensive listening in which the goal was to have pleasure.
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5. Conclusion

The study discovered the metacognitive listening awareness of two male EFL student-teachers in Exten-
sive Listening. Findings revealed that problem-solving strategies mostly used by EFL students, followed
by person knowledge and mental translation. Based on findings, the English teachers should encourage
their students not to use word-by-word translation and suggest students to use general understanding to
facilitate their listening comprehension. Besides, students can also use their background knowledge to
get a better understanding of the listening process. However, the participants of the study have the same
gender. Further researchers can conduct a study in which the participants have different gender to figure
out whether gender has a significant influence on the use of metacognitive awareness or not. It is also
possible to research participants with different age, achievement, or level of education.
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