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1. Introduction

Collaborative learning has been popular among English teaching practitioners. Collaborative learning
has been widely implemented by teacher in their classroom and become a hot subject for researchers to
study. The underlying theory of collaborative learning is Vygotsky’s social development theory. The
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theory explains that learning is a social process and is therefore enhanced through social interac-
tion(Utami, 2012). Thus, students learn new thoughts and processes through social contacts that boosts
their development (Utami, 2012). The term “collaborative” in “collaborative learning” means students
team up with their peers in a group consisting at least two students to share understanding and language
resources, to negotiate with their peers, in order to create a joint product (Widodo, 2013).

Recently, collaborative writing is widely used by many teachers in their writing class due to its
significances that have been investigated through some conducted researches. First, it is proved that col-
laborative writing can give significant development on students’ writing compared to individual writing
(Elola, I., Oskoz, 2010). Second, collaborative writing has been also proved to improve the writing aspects
such as writing accuracy, fluency, complexity (Mehrdad and Alavi, 2016), grammar accuracy (Shahgoli
and Farrokhi, 2016), and vocabulary acquisition (Bakhshayesha, 2016). In addition, collaborative writing
is suitable to improve not only for one certain type of writing. It is proved that collaborative writing can
improve students’ academic writing (Luna, A., Ortiz, 2013), descriptive writing (Supiani, 2012), summary
writing (Lin and Maarof, 2013), and report writing (Fong, 2012). Last but not least, in the implemen-
tation of collaborative writing, it is possible for teachers to elaborate it with other teaching media such
as the use of Google Docs (Suwantarathip, O. and Wichadee, 2014), Wikis (Hadjerrouit, 2011), and Web-
site (Kessler, G., Bikowski, D., Boggs, 2012).

Meanwhile, English writing is not only taught for particular group of students. In fact, it is taught
for almost all groups of students in different major and different level that will lead different perceptions
towards writing. For English as Foreign Language (EFL) students, English writing is considered as a mean
of showing their language proficiency such as vocabulary, grammar, sentence, culture and English think-
ing pattern while for non-English major students English writing is a part that they will easily fail to get
good marks (Xiayou and Hongliang, 2015) . Accordingly, the strategy of teaching writing for non-English
major students must be different from other group of students.

However, the research investigated the suitable method teach writing for non-English students is
remarkably rare to find. Only several studies have investigated strategy to teach writing for non-English
students such as a study conducted by Xiayou and Hongliang (2015) and a study conducted by (Ren,
2017). (Xiayou and Hongliang) in their study (2015) found that there is a teaching strategy can be used
for writing teacher in teaching writing for non-English major students which is called as micro-writing
approach. They proposed that this approach is effective to optimize students’” writing compared to other
traditional approach of teaching writing. The study conducted by (Ren, 2017) explores an alternative to
college teaching learning process of English writing for non-English majors namely teaching writing
based on reading under the output-driven, input-enabled hypothesis.

Due to the limited references of teaching writing method for non-English major students, lecturers
inevitably apply method commonly used to teach writing for English major students and adapt it to their
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students who are non-English major students. In fact, not all teaching method for English major students
suits for non-English major students. This is due to several factor such as the background of the students,
the purpose of English course, and many others. In a non-English department in a state university in
Surakarta, there was writing course attended by students.

This course was interesting since it aimed to make students who were non-English major students
able to write a journal article in English. Thus, the researcher was interested to conduct pre-lemininary
study. From pre-leminary study conducted by the researcher, it was found that the lecturer of the writing
course applied collaborative writing. Collaborative writing for non-English major students must be dif-
ferent from that for English major students. Thus, this study aimed to describe the implementation of
collaborative writing to teach writing for non-English major students. Specifically, this study focused on
collaborative writing procedure and difficulty faced by students.

2. Literature review
2.1. Overview of Collaborative Writing

The term collaborative writing was firstly emerged from the idea that writing is a social activity. In vari-
ous social circumstances, people as community’s member as well as the writer do such kind of collabo-
ration through writing (Murray, 1992). In the society context, members talk about their letter and notes,
asking advice on their writing while in the workplace, managers and others discuss their memos and
reports, comment on, add to, and change each other’s texts, or delegate their writing to another”(Murray,
1992). This shows that every member of communities collaborate each other to discuss their text and at
the same time to create context.

Collaborative writing is defined as a method of writing in which students do not do it individually,
rather, they team up with one or more peers to go through the writing process (Luna, A., Ortiz, 2013). It
is in line with (Soraya, 2016) who explained that collaborative writing involves two or more students to
accomplish an assignment or to complete task. In addition, Bosley (1989) states that collaborative writing
deals with two or more people working together to produce a document with group responsibility for the
end product.

Since collaborative writing is a group work, sharing responsibility is very essential. Sharing respon-
sibility in collaborative writing itself is built from Vygotski’s notion that “social interaction precedes de-
velopment; consciousness and cognition are the end product of socialization and social behavior” (Hei-
dar, 2016). It means that sharing responsibility in collaborative writing will lead students for development
because collaborative writing provides them same opportunity not only to practice literature review, ac-
ademic reading and writing, but also to stimulate reflection, knowledge sharing, and critical thinking
(Heidar, 2016).
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In the implementation, as other method of writing, collaborative writing has several principles that
must be considered by teacher. First, students must be cooperative. Collaborative writing is under the
umbrella of cooperative writing (Speck, 2002). Thus, being cooperative is the main key point of collabo-
rative writing. Cooperative means each member must have positive interdependence to each other, sup-
port each other’s learning, success face to face, hold and believe each other that his teammates is account-
able to do his or her fair share of the work, appropriately use the interpersonal and small-group skills
needed for cooperative efforts to be successful, and process as a group how effectively members are work-
ing together (Johnson in Speck, 2002).

In such cooperation, responsibility of each member is another important point students and
teacher must concern in collaborative writing. Sharing responsibility is counted as the second principle
in collaborative writing. Storch (in Widodo, 2013) states that in collaborative writing students are jointly
responsible for composing a text (Talib, T and Cheung, 2017) assert that the success of collaborative
writing depends on the responsibility that each member takes. In addition, Speck (2002) explains that
cooperative learning, in this case is collaborative writing, focuses on students’ taking responsibility for
their learning by being given classroom opportunities to have authority in learning.

Having authority in learning means students must be active in the learning process. In collaborative
writing, students are required to have active learning and sharing they knowledge to their friends (Su-
wantarathip, O and Wichadee, 2014). They also have the authority to determine their material and to
think critically about related issue in their study group. Meanwhile, the teacher/ instructor is no longer
viewed as the only agent of knowledge who “deposits” knowledge to the learners (Elola, I and Oskoz,
2010). Active learning is the third principle of collaborative writing.

2.1. Overview of Non-English Major Students

Teaching English for non-English major students is a part of teaching English for a specific pur-
poses (ESP) because the teacher should correlate their teaching with the context of students’ background.
This will be definitely different from teaching English major students/ EFL students due to the different
characteristics, needs, and even problems of non-English major students from English major students/
EFL students. As explained by Akhiroh (2017) that “ELT in higher education is based on the need of each
university due to university’s autonomy to design their own curriculum”. This showed that English teach-
ing in University is designed most likely different from one major to another. Thus, it is obvious that
there must be a huge different English teaching design between English major and non-English major
since each of them has different needs. In addition, language learning strategies of both English major
students and non-English major students is also different.

“Language learning strategies may refer to the behaviors and thoughts that learners meta-cogni-
tively, cognitively, affectively, and socially engage in improving their performance in the target language”
(Zheng, 2011). (Oxford, 1990) classified language learning strategies into two main classification which
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are direct strategies and indirect strategies. Each of them is then classified into further classification.
Direct strategy covers memory strategies, cognitive strategies, compensation strategies while indirect
strategy covers metacognitive strategies, affective strategies, and social strategies. Zheng (2011) in his
research explains that there are different preferences of learning strategies between English major stu-
dents and non-English major students. He found that for English major students, the rank order of stu-
dents’ preference among the six strategies are compensation strategies, metacognitive strategies, cogni-
tive strategies, social strategies, affective strategies, and memory strategies. Meanwhile, non-English ma-
jor students adopt the strategies in the following rank order: memory strategies, compensation strategies,
metacognitive strategies, cognitive strategies, affective strategies, and social strategies.

Considering the difference learning style of non-English major students as explained above, the
qualification of the lecturer and the teaching strategies which are applied are the main keys of the success
of ELT for non-English major students. As Akhiroh (2017) asserts that the main problem of English
teaching for non-English major students depends on the availability of qualified English lecturer. It is
suggested for non-English major to hire lecturer having education background of English language teach-
ing. Secondly, teaching strategy applied by the lecturer also plays important role in ELT for non-English
major student. Exley (2005) specifies that most Indonesian students are categorized as less than good in
spoken and written English proficiency. This may be because non-English department students are not
taught how to learn English with appropriate teaching strategies (Setiyadi, 2001). In addition, Sulistiyo
(2016) explained that teaching English in Indonesia especially for non-English major students is less
effective due to some aspects. Those aspects are “teacher qualifications and low English proficiency, class-
room size, students’ motivation, classroom-oriented learning, and limited sources of learning”.

3. Method

The method of this study was case study. The setting of this study was the Academic Writing course of a
non-English department in a state university in Surakarta. Teaching and learning process in the
classroom was the object of this research. In addition, three second semester students and the lecturer of
the Academic Writing course were involved as the participants. Three students were selected using
purposive sampling technique. Furthermore, some teaching documents were also used to collect the data.

In collecting the data, the researcher applied several techniques namely observation, document
analysis, and interview. The researcher applied a series of non-participatory observations to reveal how
collaborative writing was implemented. The observations were conducted while the teaching learning
process is ongoing. Observations were done in six class meetings. Furthermore, semi-structured
interviews were conducted to both students and the lecturer. The interviews were done to seek
information dealing with the difficulty faced by students in the implementation of collaborative writing.

Checking the credibility of the data being collected is necessary. Trustworthiness is one of many
ways to strenghten the credibility of qualitative research. To stenghten the credibility of the research,
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there are some sstrategies can be applied by the researcher. Creswell (2012, p. 259) proposes three
primary strategies to enhance the accuracy or credibility of the research findings namely triangulation,
member checking, and external audit. Regarding the objective of the study, method of triangulation
was used. In this study, the researcher conducted data triangulation and methodological triangullation.
In data triangulation, data is assumed as valid data if they are collected from different sources (Patton,
2002, in Yin, 2016, p. 87). In this study, some different sources of data were used in order to answer one
research questions. They were events, the lecturer, students, and document. Meanwhile, in
methodological triangulation, the research compared the data obtained from different tecniques:
observations, interview, and document analysis. The data which were in the form of information were
then analyzed and presented in a descriptive writing.

4., Result

This study investigates how collaborative writing is implemented in Academic Writing course for non-
English major students. This study focuses to explore the procedure of collaborative writing, the students’
difficulties in collaborative writing, and lecturer’s role in collaborative writing

The Academic Writing course where this study was conducted was attended by 63 students who were
non-English Department students. Based on the syllabus used by the lecturer, it was found that the lec-
turer designed non-Writing activities in the first seven meetings. When the lecturer was asked the reason,
he answered as the following comments:

“when you teach writing especially academic writing for non-English majors, you cannot go directly
to writing. Willy nilly, you must start it with general English like grammar, then you can go to writing
activity. However, you must start it from the simplest one such as mechanics, making sentences,
making paragraphs, making essays, then articles” (letcurer ARF)

From the transcript above, it is found that the lecturer tried to adjust the Academic Writing course
to the students’ background who were non-English major students. This aimed to facilitate students in
mastering the materials and skills needed in writing their collaborative projects. The project of the col-
laborative writing was writing a journal article. Actually, the collaborative writing was started at the fifth
meeting by forming group. However, the writing activity was started at the tenth meeting and was done
within 4 meetings starting at the tenth meeting to the thirteenth meeting.

4.1. The Procedure of Collaborative Writing

As other method of writing collaborative writing also has certain procedure must be followed by the
writers. This study resulted at a specific procedure of collaborative writing done by students in Academic
Writing course of a non-English major department in a state university in Surakarta. The following are
the description of each stage of the procedure:

Forming Group
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Forming group is the first step of collaborative writing procedure. In forming group, the class which
consisted of 63 students was divided into 16 groups. Among 16 groups, 15 groups consisted of 4 members
while the rest consisted of only 3 members. In forming group, students had full authority to choose the
member of the group. The lecturer assumed that by giving full authority in choosing the members to the
students, students could choose with whom they were comfortable to work with. As result, the collabo-
ration in doing project would run smoothly.

Discussing the Interest

After forming group, the students discussed the topic for their collaborative writing project. The topic
should relate to their Department. In discussing their interest, most groups let their member to express
their opinion one by one. Besides, there were also groups that only follow the ideas of one or several
students due to the domination of certain students in the group. The discussion took place inside and
outside classroom. After choosing the topic, they consulted to the lecturer for feedbacks, suggestions, or
alternative topics. After the lecturer gave feedback to the topic they chose, they continued the process of
collaborative writing that were outlining and drafting.

Outlining and Drafting

Before starting drafting, students discussed with their group to make outline. Outlining could be de-
scribed as making framework of their writing. After outlining, the students started the drafting process.
Drafting was the follow up activity for the outline that had been created. In drafting, there were some
different strategies applied by the groups. Some groups wrote the article together from the beginning to
the end.

On the contrary, some other groups preferred to divide tasks to each group member. There were
some reasons underlying the selection of the drafting strategies. Those who committed to do it together
from the beginning till the end of the article assumed that this strategy would give them more benefits in
writing because it involved all members in all parts of the article writing so that this allowed students to
learn what was discussed and written in each part of the article.

However, this strategy was considered less effective because the members needed to meet face to
face. Besides, it was also time consuming. Meanwhile, for those who divided tasks to each group member
found it more effective and less time consuming. While drafting, the lecturer welcomed students for some
consultations.

In this stage, the students not only wrote down their ideas but also did some literature studies to
the references or theory that were relevant with their writing. This aimed at strengthening their ideas.
Since it was done collaboratively, students also experienced debates and conflicts with one another. On
the other hand, in groups that were dominated by certain students made other members in the group
dependent and did not do their job well.
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Editing

After finishing the drafting process, the next step of collaborative writing was editing. In the editing
process, almost all groups did peer-correction. In this stage, students checked and corrected their team-
mates’ work to find any errors that possibly occurred intentionally or not in the process of writing such
as misspelling, grammar, mechanic, and other mistakes related to the content of their writing. In some
groups, peer-correction was done involving all members of the group. Meanwhile, in some other group,
peer-correction was done only by one to two members who had better English proficiency.

Submitting

The final step of collaborative writing was submitting. Before submitting, all groups made sure that their
articles were ready to be submitted to the lecturer. Thus, before submitting, all group made last review
on their article. Submission was done by sending the final article to the lecturer by email.

4.2. The Difficulties of the Students

As other method of writing, all groups faced several difficulties in the process of collaborative writing.
Based on the interviews with the students, the difficulties that students faced were their cooperative, the
irresponsible member, and members who did not role active learning. The following are the description
of each term.

Cooperation among Group Members

Being cooperative means that each member of the group must have positive independence to each
other, support each other’s learning, and process as a group to effectively working together. Based on the
observation, it was found that members in all groups worked cooperatively. This could be seen from how
the members discussed to determine the topic that would be the topic of their writing and took part in
the writing process. However, based on interviews conducted, there were several groups whose members
were not cooperative because they tended to be passive that they did not do their task in the writing
process and depend on other members. The following is the explanation of the student:

“The main problem that my group faced was two members in my group were not willing to cooperate
at all. Automatically, I and my only one teammate were burdened since we had to finish the article
ourselves”. (student A)

From the transcript above, it can be inferred that the bad cooperation among members became the
major obstacle for the groups in finishing their writing. Nevertheless, the cooperation of the class that
the researcher observed was considered good because from 16 groups there were only about 4 groups
that had the problem stated above. In addition, out of 63 students only about 11 students were not
cooperative. In other words, the cooperative level of students in this class is 81.7%.

Irresponsible Member

From both observation and interview with the students, the researcher found that all groups shared
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responsibility with the member. The responsibility sharing was based on the level of English proficiency
possessed by each member. Members with high English proficiency took over the introduction and
discussion sections. Meanwhile, members with low-medium English proficiency worked on literature
review and methodology sections. However, not all of students committed to do the responsibility they
had. Several students were irresponsible with their job. They did not finish their work on time. Even
some students did not do their part at all so that their teammates doing their parts help.

Active Learning

Being active in the learning process let the students to grow their own authority to share, acquire
knowledge and solve any problems in the learning process in a team. The collaborative writing process
was considered as student-centered learning which requires students to be active during the learning
process. Based on the observation, students experienced active learning during the collaborative writing
process. It is showed from the authority that students had to choose with whom they will write, what to
write, how to write, what is need to support their writing, how to collect theory, data, references that is
needed for their writing, how they cope the problem they faced during writing, and many others.
Although this seemed positive for students, this created other difficulties for the students.

As non-English major students, letting them to write independently was not a good idea. Some
students revealed that writing was not their habit. Thus, it was difficult for them to do the writing process
from the beginning till the last step. Moreover, their project was writing a journal article in English that
they never did it before. Dealing with the academic vocabulary and content of writing were the problems
arising from being in active learning. Even though the collaborative writing process depended on
students as the center of learning, this did not mean that students did not need the lecturer in this process.
As non-English Major students, lecturer’s guidance is needed.

4.3. The Role of the Lecturer in the Classroom

Based on observations and interviews, lecturers have a dual role as sources of knowledge, and as
facilitator. This might sound ambiguous because as is known collaborative writing is student-centered
learning and the teacher does not act as a source of knowledge. As stated above, lecturers were no longer
of the source of knowledge (Elola, I and Oskoz, 2010). The following is some part of interview with the
lecturer. However, as it is well known, the students participating in this study were not students majoring
in English and their job was to write a journal article in English. Thus, lecturers play an important role
as sources of knowledge related to the use of English in their writing. The following is some part of
interview with the lecturer.

“Actually the only thing really needed for them is guidance in their writing activities. They are indeed
included in the medium-advanced English group. But they are not accustomed to using it in writing
especially writing journal articles. Often the language they use is spoken language rather than written.
Even though, this is writing. So in this case I became a kind of proof reader and also a source of
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language knowledge for them. So, their questions are mostly related to linguistic problems. If there
is not a lot of content, references, discussions, or things about their writing. Yes there are some who
ask, but not many. They are already very independent with the ideas of their writing.” (lecturer ARF)

In this process, the lecturer became facilitator for the students. The lecturer provided students some
links of journal access that may help them to find references for their writing. For those who could not
find any related references, the lecturer helped them by giving them suggestion about closest related topic
that they can find it from journal. The finding of this study showed there was a specific procedure
students must take in collaborative writing activities.

To sum up, the finding of this research resulted at several findings. First, it resulted at a specific
procedure of collabrative writing. From the research finding, it is showed that the procedure of
collaborative writing compries several steps namely forming group, discussing the interest, outlining
and drafting, editing, and submitting. Barkley (2005) proposes seven steps of collaborative writing which
are forming team and then genereating ideas, organizing ideas and creating outline, individual drafting
by dividing up the outline for each student, doing peer correction, compling individual section into a
single documen, revising and editing, submitting the paper to the professor. In addition, Widodo (2013)
breaks down the procedure of collaborative writing into nine stages. Those are forming group, teacher
scaffolding, collaborative idea generating, drafting, giving feedback, editing, revising, submitting and
assessment by the teacher. There was a gap between research finding and collaborative writing theory in
term of collaborative writing procedure. The gap was that there were some stages from collaborative
writing theory which were not applied. The gap might be caused by several factors. One of them as the
main factor was students who are not majoring in English. Thus, the lecturer must adjust the procedures
to the background of students. For example, in the theory proposed by Barkley (2005), the stage namely
peer-correction will be easily carried out by English major students. However, it will be a big deal for
non-English major students to carry out. In addition, the limited time is also the basic factor why the
collaborative writing procedure applied differs from the theory.

Adjusting the learning process to the students’ backround is worth to consider by all teachers and
lecturers. As stated by Mulyasa (2007) that teaching-learning material should be adjusted based on the
needs and abilities of the students, containing the value of the functional, practical, and adapted learning
materials to the conditions and needs of environment, school, and region. The learning needs of students
include everything that students need to do when learning the language in the course, such as subjects
they want to explore, input texts they want to receive, learning strategies, learning tasks, learning media,
task styles and evaluation methods they prefer (Jamilah, 2016). In line with Akhiroh (2017), English
language teaching in the higher education is based on the need of the department, so it needs specific
curriculum differs from English majoring students called English for specific purposes (ESP). In addition,
different learning strategies between English major students and non-English major students is also
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considered by teachers and lecturers in dsigning their course. As stated by Zheng (2015) in his research
that non-English major students apply different learning strategies from those of English major students.

Secondly, in the drafting process, it was found that the groups used different strategy of
collaborative writing. The first strategy employed all member of the group to get actively involved in
every part of the writing from beginning until finished.This strategy is called as reactive writing. It occurs
when team members collaborate synchronously to develop their product (Lowry, et al, 2007). Meanwhile,
the second strategy divided up the article into several parts and assigning each member to work on
different parts. This strategy is called as parallel writing. Parallel writing occurs when a team divides
collaborative writing work into discrete units and works in parallel (Lowry, et al, 2007).

Third, in term of difficulty faced by students in the implementation of collaborative writing, it was
explained that difficulties faced by students were in term of cooperation among group members,
irresponsible members, and active learning. From the research finding, it is stated that the bad
cooperation among members became a big obstacle for students to finish their writing. In fact,
cooperation is the main principle of collaborative writing. To cooperate, a group must have clear positive
interdependence and members must promote each other’s learning and success face to face, hold each
other individually accountable to do his or her fair share of the work, appropriately use the interpersonal
and small-group skills needed for cooperative efforts to be successful, and process as a group how
effectively members are working together (Johnson, Johnson, and Smith in Speck, 2002: 8). Thus, if the
cooperation between group members does not go well, other problems in collaborative writing cannot
be avoided to arise.

Collaborative writing means that students are jointly responsible for composing a text (Storch in
Widodo, 2013). Thus, being responsible in the process of colaborative writing is a must for each member
of the groups. The second dificulty faced by students was there were irresponsible members in their
group. The irresponsible members automatically influence the writing process since the success of
colaborative writing depends on responsibility that each member takes on (Talib and Cheung, 2017).
There were many factors underlying the irresponsible students. Chilsom(1990) argues that students
become irresponsible in collaborative writing because they tend to place low priority on a collaborative
writing project that they are unwilling to invest their time and effort that a group project requires.

Collaborative writing is a method which highly promote students to have active learning. Based on
the research finding presented before, it is stated that students faced difficulty in active learning. Since
the students were non-English major students, doing collaborative writing from the beginning till the
last step was difficult for them especially in writing an academic writing. Academic writing requires
students to have a good knowledge of grammar, syntax, spelling, vocabulary, and others (Alameddine
and Mirza, 2016). Thus, it is not questionable if the students also faced difficulty in language elements
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such as grammar and vocabulary. As stated by Hu (2014) that although non-English major students have
a large enough vocabulary, they tend to fail to express their ideas freely and clearly.

Collaborative learning in terms of learning writing needs good preparation and planning because
several stages determine the next learning activities and students’ learning achievements. This course was
prepared well by the lecturer. He regarded his students as non-English major so he tended to give an
introduction to English in general. As stated by Akhiroh (2017), English language teaching in the higher
education is based on the need of the department, so it needs specific curriculum differs from English
majoring students called English for specific purposes (ESP). This stage is very crucial before going with
academic English writing. As we know, academic English writing is course which needed a higher
understanding in English grammar, structure, and text. Moreover the students here were non-English
major so they need extra time to understand English basic rules

The learning process stages from forming the group, discussing interested topics, drafting, peer
correction, lecture’s feedback, revising, submitting, and play important role in developing students’
awareness in writing academic English. It was proofed from 63 students divided into 16 groups, there
were just only four groups which did not run the collaborative learning activities well. It means, there
was more than 80% students in this course achieve their collaborative skills. Although there were some
weaknesses as domination in group, grammar accuracy and vocabularies building, this process of
learning showed significance for students’ achievements in their academic English writing projects.This
was because lecturers or teachers nowadays were no longer as the source of knowledge, they are just
become facilitators who facilitate, stimulate, and motivate the students to achieve great achievements
(Elola, I and Oskoz, 2010)

Three basics principles of collaborative learning were implemented well in this course. More than
80%, 11 Groups from 15 groups were doing well the cooperative works with their friends. Then, students
experienced active learning during the collaborative writing process. It is showed from the authority that
students had to choose with whom they will write, what to write, how to write, what is need to support
their writing, how to collect theory, data, references that is needed for their writing. The last, because of
this course was a non-English major course, for the sharing responsibility, this is just only dominated by
students with high proficiency in English. That’s no problem because their friends were able to study
accuracy, vocabulary building, complexity, pronunciation, etc. from them.

5. Conclusion

The collaborative writing process was considered as student-centered learning which requires students
to be active during the learning process. Students experienced active learning during their collaborative
writing process. It is showed from the authority that students had to choose with whom they will write,
what to write, how to write, what is need to support their writing, how to collect theory, data, references
that is needed for their writing, how they cope the problem they faced during writing, and many others.
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Even though the collaborative writing process depends on students as the center of learning, this does
not mean that students do not need lecturers in this process. As non-English Major students, lecturer’s
guidance is needed.

Dealing with English proficiencys, it also let the group domination. In stages of sharing, group mem-
bers with higher English proficiency take over the introduction and discussion sections. Meanwhile,
members with low-medium English proficiency work on literature review and methodology sections.
However, not all of students committed with their responsibility. As explained above, some students were
not cooperative in the process of learning.

All the principles of collaborative writing such as students’ cooperative work, sharing
responsibility, active learning by having their authority to determine what material should be discussed,
shared, and thought critically to their friends and also their involvement on the learning process showed
they participated actively in this course. From 63 students who divided into 16 groups, there were 11
groups succeeded in doing cooperative work with their friends. It means, that was around 81.7% students
achieved it. 4 groups left did not run the activities well. Although there were 18.3 % students do not run
the activities well, it can be concluded that the collaborative writing in this course was successful.
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